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IN TRODUCTION

Marginalized Taiwanese English teachers  jp
supplementary OF cram schools (bij-x{ ban) tend to undermine
themselves (Su, 2009), and um“omlnately, many non-natjve
English speaking teachers use their non-natiye identity as ap
excuse for their poor aptitude in the English language and/or
their lack of confidence in teaching (Choj, 2007). Sadly, their
low self-perception ag English teachers nevitably breeds
self—marginaIization. The dilemma for Taiwanese English
teachers in supplementary schools does not only involye
getting the right teacher education but alsg the need to engage
in continuoys teacher learning and professional development
Opportunities that enhance the value of personal and
professional growth ( Tiangco, 2005). Given the fact that many
Taiwanese English teachers enter the EFL, classroom without
formal Preparation Specifically in teaching EFL, teacher
professional development (TPD) has become more Important
than ever, TPD can include forma] or informal learning
experiences throuohanf mear.
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“institutionally-sponsored, classroom-based, and
highly-structured”, while informal learning is a “category which
includes incidental learning, may occur in institutions, but is not
typically classroom-based...” (p. 12). Traditional forms of TPD
may include annual local, national, or international conferences,
workshops, college course (Little, 1993), while the most recent
forms of TPD activities that teachers can do on their own and for
their own sake (Edge & Richards, 1998) include joining
communities of practice (Lave & Wenger, 1991), co-teaching,
mentoring, coaching, reflecting on class lessons (Schifter &
Fosnot, 1993), self-directed learning, and action research
(Guskey, 2000). Traditional TPD has conventionally been
offered as a face-to-face activity, and in most cases, held after
school, during the weekends, and sometimes during holidays
where teachers could find time to participate. Garet et al (2001)
posit such TPD is “widely criticized as being ineffective in
providing teachers with sufficient time, activities, and content
necessary for increasing teachers’ knowledge and fostering
meaningful changes™ (p. 920). Such reproof on the deficiencies
of traditional professional development creates a niche for
alternative forms. The advent of new technologies and the
massive popularity of the Internet provide endless possibilities
for innovative approaches in delivering and/or facilitating
continuous online teacher professional development (oTPD)
(Lock, 2006); the dynamic nature of oTPD using interactive web
tools bridges the gap in providing teachers access to professional
development. This chapter provides a discussion of the results
of a qualitative study highlighting an online teacher

professional development (oTPD) framework that integrated
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Mentors

The open call for volunteer teacher-experts to participate
Was announced on my socjal and persorial learning networks
(PLN) and the Webheads in Action (Webheads), an online
community of practice (CoP) in which I have beer
member. Webheads are |
helping each other purs

learning through experim

1a long time
anguage teachers who “engage in
ue lifelong, just-in-time, informal

entation in use of social-media and
Computer mediated communications tools” (Stevens, 2009,

para. 9). In the call for mentors, 1 described what their
participation would entail and the particular professional
Skills/knowledge the Taiwanese EFL teachers wanted to Jearn
more about, Colleagues who felt that thew bad .1 .



#

extending their help to mentor/co

feac
to completio
EFL teachers was mad
considerable experience and
their field of expertise, and that their sk
the teachers’ learning needs (Murray,

S o JU B R 8

Pui-Hsien Aiden Yeh

ach these Taiwanese EFL

hers, expressed their commitment and followed it through

n. Allocation of volunteer mentors to Tai
e by making sure that these mentors had
were knowledgeable enough in
ills were matched to

2001). The invited

wanese

y were experts in their own right and all of
d and experience in ELT/EFL. Table
g needs and the invited

mentors in this stud
them had solid backgroun
2 below shows the teachers’ learnin

mentors for their oTPD.

Table 2: Mentors and Mentees

Expert teachers' with
extensive experience

Webheads
1) Elizabeth- a teacher

TPD Needs

Taiwanese
Teacher
Asynchronous
Yahoo! Group

Teaching and
instructional skills

trainer and an
educational technology

Lessons and

consultant who

activities
conducts online courses

using collaborative
tools; she is also
professor emeritus at

Teacher and
student motivation

California State
University,

2) Amold- a retired
teacher trainer from the

An Onlj,
nline Teqc
> leacher Profpee;
ofessior
Teachers in Scw;ﬂ.f/ Development Frame, k
ementary S, Ork for Ty
¥ Schools- Jor Taiwg
5 i : 8 nese F, ”
do”".‘-} Self Marg; i‘”éfz’-’sf!
JTarginalizay;
<dillon

Tafwallese

=N
T

Ex
pert teacherg! with
. :
Xtensive EXperience
Netherlands

TPD Needs

Teacher

3)Michael- 5 British
EFL teacher in
Shanghai, China, He
participated in
asynchronous

discussions by sharing
responding, and ’
offering suggestions and
help regarding teaching
Strategies,
Webeads
Dafne: ESP professor
teaching in Spain

Synchronous & Joy: How to teacl
: each

asynchr i
onous writing to young

Action Research learners

group
Teresa: primary schoo]

English teacher from
Portugal,

Gladys and Alejandra:
English teachers from
Argentina.

Cindy: H
y: How to From Non-native

teach speaking
(English

English Speakers in
TESOL Interest Section

conversation) to (NNEST-IS)

seniors/adult

learners
Terry: ESL teacher in

Adult Education in San
Francisco




(S of JU B 48 8

Pui-Hsien Aiden Yeh

Cognitive Apprenticeship in Online Environments

The informal oTPD adapted in this study used a core
conceptual framework as the basis for measurement of its
effectiveness, i.e., what kind of knowledge or skills were
learned as a result of their oTPD experience, and whether there
were any changes in their instruction. The use of Collins et
al.’s (1989) cognitive apprenticeship scheme and applying it in
online environments allowed me to examine how 1) modeling,
coaching, scaffolding and mentoring were applied in the oTPD
process, 2) the various methods which the Taiwanese EFL
teachers availed themselves of in articulating their needs,
thoughts, feelings, and opinions with the other local teachers
and mentors, 3) how they analyzed and reflected on their
teaching and their participation in the oTPD activities, and 4)
how they practiced their exploration skills, i.e., transferring
what they had learned from the mentors into practice by
creating learning activities for their students, changing their
instructional practices, ¢tc. This theory centers on the
development of higher level thinking skills such as
problem-solving, critical thinking, learning to learn, and being

creative.

Online Teacher Professional Development Framework

The graphic representation (Figure 1) shows the four core
areas and the integration of online tools needed in facilitating
the proposed oTPD framework: Awareness, Catalyst, Core &
Structural Features of oTPD, and Teacher Change.
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Figure 1: oTPD Framework
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