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PREFACE

In 2011 Michael Carrier, then Director of English Language
Innovation for the British Council, managed to secure funding
from them to bring the two largest English teaching associations
in the world closer together. TESOL and IATEFL have led the EFL/
ESL field for decades and have established themselves as leaders
in the professional support and development of EFL/ESL teachers.
The associations include smaller groups to help teachers with
the same interests and concerns come together and create their
own professional communities. This is how teachers interested
in implementing technology in their classes formed the Learning
Technologies Special Interest Group (LT SIG in IATEFL, originally
Micro Users in ESL Institutions (MUESLI)) and the Computer-
Assisted Language Learning Interest Section (CALL-IS) in TESOL.
The LT SIG and the CALL-IS were the first two communities
from IATEFL and TESOL to be brought together through British
Council-funded exchange visits between the two associations.
Bonds between the two communities grew, presentations from
the two associations were exchanged, common concerns were
discussed and there grew a need to do more together. The first
joint project (see http://ltsig.iateflLorg/archives/events/2013-
2/201310-special-event/) was a co-organised online conference
in 2013 with presentations from members of both associations and
open for all to attend.

The frequent, passionate, and long discussions between
colleagues from both sides of the Atlantic often reached the same
conclusion: the rapid development of the field promoted a short-
term memory and a lack of reflection or analysis of all the research
and understanding that has been accumulated through the years.
Teachers, especially novice ones, presenting on both sites of the
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EFLECTIONS ON USING
RE-ZINES IN ENHANCING
EFL STUDENTS’
CREATIVITY AND
LANGUAGE SKILLS

Aiden Yeh, Ph.D., Wenzao Ursuline University of Languages, Taiwan

ABSTRACT

This chapter looks at a teacher’s reﬂectiong on the effectwe;es: ,
of an electronic magazine (E-zine) project in enhancing stu Zn sts
creativity and language ability. Despite the challgnges the. St;l' inl
faced, this project, which simulates the procgss mv.olved Irt])l 13| a
publishing, has reinforced their teamwork skills which enable
them to carry out the task. Evidence from student t?log posc;csth )
suggests that for some at least this tgsk has also he_|ghtenet anCk
creativity in writing and producing wsually—aesthgtlc frontlfdotEd
page layouts. The insights gained from this experience va lf a ]
much of the teacher's work but also brought awareness of som
changes needed in her teaching practice.

INTRODUC_T‘I‘QVN_

Introduction to Mass Media offered to t.hird—year Englllsh—major
college students at a private univer;ity in southem Talwacr;
broadly covered lessons on journalism, broadcasting, an e
advertising. By the end of the course, lthe students were. e[xp

to exhibit skills such as writing magazme/neWSpaper‘artlc es,dia
planning and producing radio and TV shows,_ and writing rgaetive[y
campaigns, photo journals, and blogs. Learning how to cr
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use digital tools was necessary to successfully complete an
activity. The lessons were designed to prepare students to tackle
tasks from simple to complex exercises; the level of difficulty
gradually increased as their skills improved with time,

The class met for three hours once 3 week for 18 weeks and
was conducted in 3 computer laboratory where each student
(n=38) was allocated a computer. This kind of classroom
environment made jt easy to blend online technology into
the curriculum. Together with the e-learning platform that
the university provided for this course, a class wiki, students’
individual blogs, social networking sites such as Facebook and
YouTube, other tools and websites such as Pixton and Issuu, and
mobile devices that students already possessed were also added
to the mix to create 5 More robust blended learning environment
(Gruba & Hinkelman, 2012). Students could quickly catch up with
whatever they had missed by checking the class wiki—they could
conveniently find the resources needed or find where we were
in the course (Teehan, 2010). The project-bhased learning and
teaching (PBLT) approach was used as 3 framework in carrying
out all task-based activities where each task provides scaffolding

goal (Fried-Booth, 1997). For example, in the e-zine project, the
students worked in stages, from brainstorméng to writing and
editing, layouting and design to publishing.

This chapter describes my reflections on an e-zine project
that was given to simulate the process involved in digital
publishing. | review the effectiveness of the activity in stimulating
and enhancing students’ creativity and language skills, the

challenges and difficulties involved, and the overall value of
doing it.

THE PROJECT

lintroduced the e-zine project after covering lessons on

the different forms of print media which included writing for
Newspapers/magazines, photo journalism, banners and posters.
The project took four weeks to finish. Lectures and group




discussions were held in the first week. During the second

week, a hands-on workshop on using Publisher in designing
front covers and inside page lay-outs was carried out; students
also started working on their first drafts. By the third week, they
conducted peer-reviews and revisions on drafts, compiled articles
for inclusion in the e-zine, photoshoot, and designed final page
lay-outs. In-class presentations were held during the fourth week
where students showcased the contents of their e-zines. They
were asked to write post-task reflections on their blogs; students
also shared details of their e-zine production planning and group
communications on Facehook.

| began by getting students to familiarize themselves with the
contents of a magazine. We looked at the elements that make
good front covers—the use of mastheads’, catchy coverlines,
dateline, main image (models), selling lines, bar codes, etc. |
gave students an in-class exercise working on coverlines where
they had to publish their studies on their blog. Coverlines are
great to enhance the use of word play (rhymes & alliterations)
and descriptive words that will appeal to readers, so they have
to be catchy and interesting. Another in-class exercise was the
brainstorming of magazine titles:? students had to come up with
studies for a specific market niche. This can be a fun time to create
outrageous titles.

Many students were already familiar with using Microsoft Word,
PowerPoint, and Microsoft Paint since these software programs
were regularly used in their academic life. Microsoft Publisher was
also freely available and installed on all the desktop computers.
| spent one class meeting to show them how to use Publisher
for print layouts and designs. The other software programs such
as Adobe Photoshop, Illustrator, etc., were given as optional
tools. There were computer graphic courses available in our
institution that students could sign up for. Because some students
had already taken these courses, they were knowledgeable and
possessed the technical skills needed.

1 The masthead is the title/name of the magazine displayed in a specific typeface
placed prominently on the front cover.

2 Magazine names and titles of articles are available at httpJ/massmediaZOli
pbworks.com/w/page/70654531/Students_Ezines.

e e

| gave students another two to three weeks for the production
stage Which includes writing/editing articles, photoshoot, and
[ayqutmg. The oral presentation, where they showcased t’heir final
projects, was done in the fourth week (mid-term week). Due to

) The proje;t was collaborative in nature because the students \
ad to work in groups. They were required to design and create an

e-zine, which should include the following items:
1. The Front Cover

A. Name/title of the e-zine
B. Logo

C. Brief titles of featured articles
D. A picture that encapsulates the theme of the e-zine

2. Table of Contents

A. Titles of featured articles with paginations
B. Graphics/pictures consistent with the theme

3. Featured articles
A. Title
B. Article

C. Name of author, and other acknowledgements

D. Phgtos for featured articles must be relevant to the story.
A mglned consent form from people in the photos must be
obtained prior to publication.

E. Each grticle must contain at least 4-5 paragraphs, and it
must 1r'1clude a clear focus/message of the paper (what is
the article .about), body paragraphs which clearly support
(exgand, dlscyss, provide examples) the main point given in
the introduction, concluding paragraph should summarize
the story.

F. Each member must produce at least one essay to be
contributed to the e-zine.

G. Pee.r—editing is highly advised before submitting the draft to
the instructor for final review. Googledocs or MeetingWords

in addition to emails, can be used for easy access to the
documents

N R



H. Layouts must be visually attractive

I. Role and responsibilities can be but not limited to the
following:
Writers, layout artists (front page, logo, pages for featured
articles), photographers, editors

Oral Presentation

20 minutes were allocated for each group to pr.esentl/showcase
their work. They discussed the rationale for the!r chome of theme
and title, articles, photos included for final publication, an.d logo
design. Each member talked about h‘is/her role and contrubutlons
to the group task. Final e-zines, published on Issuu.co.m . were L
exhibited during their presentation and showed -a myriad of or|g|r;a
articles, photos and illustrations. Students were informed abOLl,!tI: Z
importance of observing copyright laws. Web lmk; of the publishe
e-zine were shared via tweets and blog posts, which were also
included in their post-task reflections.

Writing and Editing the Manuscript

The writing and editing of articles were given.as an assignment due
to the length and number of papers to be reviewed. Begause these
were longish papers, | reckoned that students qufld write petter
at their own time and pace. Unlike paragraph—wrttmg exerc.|s.es
which can be done in the classroom, timing their art|cjle Wntl'ng
would only inhibit their creativity. It would have t?een mpossuhble
for me to give individual feedback on ever.ybody s paper‘on the
spot. So, | asked my students to email their WOI.’k or the link to
their document where | could edit it online. ThISl gave me the

time to read their articles and provide constructlv‘e.fee.dbacik. /
Unfortunately, | did not foresee the amount of edltmg mvoc\jfe o
and the difficulties students went through. The nc?xt tllme | ok
project, | would focus on responding to students wrlttgnb woi;tions)
more efficiently. | would use symbols or error codes (abbrev i
which correspond to language features. | would create a pag

i jcati from all
1 Issuu.com is a free digital publishing platform and includes pgsbgﬁgtggéal gl
parts of the globe, covering topics in fashion, lifestyle, art, spor

see hitp:/fissuu.com.
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the class wiki for error codes; students should be able to check
the meaning at their own time and space. Although, identifying
mechanical errors is important, | would give general, content-
related feedback instead of sentence-level corrections. | would
also ask students to use their blogs and the class wiki togive me a
continuous update throughout the project cycle that would reflect
any issues or changes that need immediate attention.

All feature articles had at least four to five paragraphs each,
which included 1) an introductory paragraph which gives a synopsis
of what the article is about, 2) body paragraphs where they expand,
discuss, and provide examples to support the main points, and 3)

a concluding paragraph where they recap their ideas in a clear,
summarizing manner, and tie together and integrate the various
issues (points) raised in the paper. Students wrote original articles
for this project because of the specific theme they were working
on. | also suggested that they use Word documents and email for
sharing or an online word/text editor such as MeetingWords.com,
which they were introduced to in the photostory activity’. Some of
the students used this tool, but the majority relied on the traditional
Word document and email when submitting their work for teacher
feedback. | gather students tend to have preferences for choosing
the familiar; this resonates with Salomon's study which suggests
that students “will always be inclined to prefer the one in which they
learned” (cited in Healy, 1998, p. 234).

| advised students to peer-edit their articles before submitting

them to me for review. This does not guarantee that peer-edited
articles would be foolproof, but the number of mistakes would be
less (Keh, 1990). An example of a student's first draft that did not go
through the peer review process (see Figure 1, Example 1) shows
multiple writing errors. Example 2, on the other hand, was read and
corrected by a classmate, thus containing fewer errors. However,
itis important to note that the quality of peer feedback depends

on the reviewer's English language proficiency and his/her ability

to provide corrections. Thus, students in peer review groups would
still need guidance from their instructors: nonetheless, the opinion
of peers may be less intimidating (Craig, 2013)

1 Examples of students’ drafts on a task using MeetingWords.com are available at
http://massmediaEOlS.pbworks.com/w/page/69636919/Photostory_assfgnment.
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ATt 1|

Long-distance Relationship

I-am-a-girl-who sinks-into-love-deeply.- - Naturally, | share things that:
happened between-me-and my boyfriend with-my-frienqs v_ery-often‘.‘ ,
However, when they-learned that he deesn’t-isn’t studying in-Kaohsiung but in-
Hsinchu, they always-revealin-were shocked-fases.- - Then‘i_tcome.s-several
following-questions-like-“Dert-Aren’t you worriedy-your-boyfriend-wil-have:
anethera love affair?”, “How-can-you-stand-not-io-seeing-each-other-for-a long:
time?™ -F\Ihenes.terrl—answergi-them, ‘they Feveal-—mﬁrg-sur?risedafasesi
again.- - To-me, long-distance relationship-is-not-a-problem-with-us.- - The-only-
important-thing-is-to trust-and remain-committed-to-each other..

2| India, is-a-country-in-South-Asia.-It-is the seventh-largest.country-by-
area,.:fhe‘-second-most-popuIous-country-with‘over-l.2-bil¥ion-pecaple.‘
This-summer-vacation-l-attended:(joined l-a-schcol-association-_{lclu_b?l-
called-Aiesec, so |-got-the opportunity-to-go-to-Hyderabad:(~a-city-of: .
India}-for-one-and-a-half-monthg-as-a-volunteer.-I-wentvto-the-co.untry5|de-
to-teach-the-children-English;-it-is— was-an-unforgettable-experience.

Figure 1. Screenshot of students’ common language errors

Some students had expressed in their post—reflectign blog
posts that for group communications they favored using
Facebook (FB) over e-mail. Although using FB was not a .
requirement, they exchanged documents (Word ﬁle'as and lo'catlon
shoot photos) and made comments on each other’s work v'la
messages or on a private FB page specifically F:reated for this
project. The students took screenshojcs of their FB posts sgnt
during the peer-review week and willingly shared them with
me on the day of their presentation as evidence that they had
read and corrected each other's essays. The messages suggest
that many of them had revised their drafts at least two to three
times; minor grammatical errors were corref:ted and part; thatf
required further revisions due to poor phrasing or translat!on oon
ideas were highlighted. Peer reviewers also made sugges’uodnsd
how to improve their writing; for example, they recommen Vznts
adding longer and vivid descriptions of a p.lacel, person, orke [ace‘
The manner and tone of internal communication that took p

were polite, friendly, and generally helpful.

325

mimemiem e T mbrrme e e ird Ik Amaraet (rmt s

Students who were responsible for editing their group’s papers
experienced the process of responding, assessing and offering
helpful comments. Below is an excerpt from a student’s blog post
reflecting on her role as editor; she remarked on the challenges
that she encountered and that this experience made her cognizant
of the difficulties involved in editing and publishing.

.. It's really a tough work. | had to read carefully and correct the
grammar errors and then sometimes re-organize their work.

As | did the editing, it's really interesting to read their ideas and
know their writing styles. | really learned a lot from the editing...
Besides, | learned from my peers’ mistakes...By doing this e-zine
homework, | realize that publishing a work is never easy. | have
to put interesting ideas in my article to attract readers. | have

to check again and again to make sure there are no mistakes.
Though it was time-consuming, | still enjoyed it. A student's
blog post.

CREATIVE FREEDOM

Each student was required to contribute at least one article to

the ezine. The creation and publication of the ezine, however,
required a fair division of labor among group members. As a group
they had to discuss and decide who would be responsible for
doing a particular job (role and responsibilities). Before the group
discussions, | asked them to do a quick self-analysis. This self-
assessment is crucial in mapping out their individual strengths
(Dochy, Segers, & Sluijsmans, 1999). Understanding what their
strengths are could help amplify their skills and contributions in
the presence of other team members with complementary talents,
which can actually be good for boosting collective intelligence and
strengthening group dynamics (Dooly, 2008). Those students with
exceptional skills in drawing or using computer graphics could take
on the role of visual/layout artists: those with impressive writing/
reading skills can be editors; and those who possess a creative eye
for photography can be photographers, etc. Below is an excerpt
from a student’s blog post regarding her role as layout artist!,

e e e,
1 Also known as art editor
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When we distributed the jobs to everyone, | volunteered to do

the lay-out because | have loved to paint and been passionate at
design. | also have used Photoshop before. | was happy tha?t | could
use these skills in doing this work- though | spent a lot of time
finishing the whole e-zine...| enjoyed it because it r_pt c"mly let me'
learn more but it alsc inspired my creativity and ability.” A student’s

blog post

This project also gave students the chance to bring out their
hidden talents and to show their classmates that they can be savvy
in other creative outlets. A good example is Alice, who seemed to
be very shy and introverted, yet unbeknownst to many she had
been to a design school and had participated in a fashion show. ,
The title and theme of Alice's group’s e-zine was La \{ie, awomen's
magazine about style/trend news, shopping information, beauty
tips, etc. As shown in Figure 2, Alice wrote a_n essay abgut her
experiences in designing. In this article, she mcludt_ad pictures of
her drawings and the dresses that she actually designed and made
herself. The pull quote on her page which says, "It brings_me not
only satisfaction but also confidence,” says a lot about Allce and|
how she feels about fashion design. Although she admatted having
difficulty doing this page layout, as she had tried learning several
tools before settling for lllustrator, at the end of the day she was
pleased that she had persevered. The page she created showcased
her clothing designs and her story that nobody knew about.
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1. When lwas a senior high school studenr, 2
1 specialized in a very special deparment
which was called fashion design

" tethis dress heauful? o "m A
. & == &
Twats the designer and the one who made P35 A= &
-5 ¥

This phoro was taken before it was
shown in an exhibition. I my senior high
school, if you were a swdent of fashion
design, you must design and make a
beautiful dress before graduarion. And
after you finish it it will be shown in a
decarared dosetin an public exhibition

Ve still remeniber that event vividly, |
iy dassmate, friends andteachers warked

very hard for the praduation extiibition

A Designed Dres

Allhough designing e dress and

making it was hard for me and ff‘é”‘ﬂ.’—‘ e
sometimies made me feel frustrated and not dﬂ(’
exhausted ar thar rime, | eventially felt
o il of happiness in my bean when 1 SOESfACEH OR
“finally smw it on o graduarion but also
¥ I.'.\ilibqliun|h‘|[3\:pmuﬂu|ll'\)'sx:lll
Neww, | ahways ook arshis phora every confidence.

time | feel tired 1o study English. This

i
4
5
o
1
4
2
3
iy
.\

fadbion Dtign

Figure 2. A Designed Dress E-zine article

 phato reminds me of my original

intention 1o study in Fnglish ar Wenzan,

“ i entourages e to keep up aml also

givesme confidence to do everything.

Photoshoot

The photoshoot for the images they needed for their pages
came soon after the theme and articles had been forwarded in;
layouting and designing the overall look was next, and the last
step was to double check content and the final touches. The
ready-to-publish version was then uploaded! to Issuu.com for
publication- this is where the magazines took on a different feel
and look. The e-zines came to life and the pages look amazingly
good in digital format which can be read on computers, tablets,
and smart phones.

In the excerpt below, it shows an example of how students
planned and coordinated their schedules for photo shoots and
how the success of a photography session can vary depending on
the weather and other contingent factors.

S
1 At least one member should sign up for a free account on Issuu.com to be able to
upload files.

IR TEEL | ot ririci Tk il atme Tt e L R




S L k(B S A e 2

oS

During the production period, we made an appointment [sic]
to shoot our cover picture. In my opinion this was the most
difficult part. Because pursuing the quality of being in nature,
getting the right lighting (from the sun) for the background,
we changed and had different poses, and did a lot of re-takes
doing the same pose(s) again and again under the hot sun... A

student’s blog post

Going out for a location shooting involved more than simply
heading out to the place; some had to buy affordable trgats thalt
would be featured in the article and actually eat them. Figure 3 is
a screenshot of the page written and created by Jill. In this article
she described a coffee restaurant frequently visited by students.
Located near the university campus, Jill went to this coffee
shop and asked permission to shoot and to write a feature story
about the place as part of her course assignment. The mana'ger
agreed and granted her access to the restaurant. The result is a
four-paragraph descriptive essay that describes the shop and its
brief history; her piece was a written account of her experience
visiting the restaurant and interviewing the manager. Altﬁough
her work can be considered a novice piece ofjournahsnc'wntmg,
she managed to conduct research and gathered informatlo:?.

Her style of reporting can be improved and it was noted during
her presentation that she should have mentioned the names of
the people (owners and the manager) in her paper. Nonetheless,
her article included a number of visually captivating photos that
featured the local area, the food and of course, the coffeTe sold
in this shop. Jill admitted that the pie and coffee shown in these
pages were later on devoured after the shoot.

of flavor, and you can find the frult granules
in the cranbeny juice, too, Every detal in
the caffe shop may mako you surprised. in
sum, vou just need to 5ip 8 eup of coffee o
ather deink in Haveceo, you wil fing the
honesty and effort cf the manager.

Havecer b truly 2 coffer shop that is
worth, visiting again and sgain. You will ke
atiracted by its relaxing atmosphere and
sl of cotfeo. Next time, 3 you go there,
VU € sit In the shop to enioy yaur cun
el afbemoon with a cup of cafliee.

7 EVErYoAE's mied, there b @ levorte  colfse shop s thet he Phes coffee very much. comfortatie thee. You do net have to
coffee shon. People bie cofen shops  Ovz daw, he sccidermally met 3 parson warty that you will ke bathesed. Desides 21 |
Decause they fat wish to have a  master in cofiee, and he lestned some skils driniing eatioe, you can alin read, do

comlortatie place where they tan go  of making cofiee from The person. These romewtt, and knit In Hovecea. i is e
Sl io t33te 3 6up of cofiom. They not  reasons inpired hi to aka his hobiy as 8 homo making yau retaxed. Pius, ol the food

ool ast in the atmasphere but aio enfey.  fob He sald that taking & hobby os 3 ob s s doliciost and homemade, including the 1 0
the timg In 3 cofles thop. Near Wenran hot easy and different from what he had <wife=. | want fo Hive the best things to
Ursufine Uniwersiy of Langusges, thereita  thought, However, he sull loves it because antomiers and thars the happiness with
sl Cafd s dewn in 2 nattow aley shat s Gpering a cofise shop can be boin a hobisy therm. My belicf s ts be honest to everyane,
and work at the same time, Alia, he can believe if 1 am honest to Customers, they
make friends of share good things with wil feel my sincerity” the mansger said.

The name of this coffee shop o others. To the manager, Mavecca s @ spot. Therefore, e has o spacist roaster in the -
Havecce. Its name originates from a femous  whers he can express hic Idaas and share ehop, and he roants the coffee beans by @
café in Vienna, which (s 250 called Howrll.  enthusiasm with the customers, WmSal tn keep coffoo fresh. Neverthotoss,
1 was Bl up by an old counte, Specially, i yau do ot lke to drink coffee, you can
the calé has opened for 24 haurs every day. When you enter the door of ficecra, ave ather choicos, such as aanberry juke
and ik tea. The milk tea has various kinds

For 2wedy the noise in Kaohsiung

Touched by the caupie, the mansger of  the manager vl give yau a warm simile. He
Havecen decided to use the same name o treats everyone as b friends and famy,
nhels their spint. Whal's more, U reason  Then, you will see the wooden and large
whv the manager of Hovecca opened @ tables and cham ki et and

Havaoca:

T R T

Zuoying Dist. . Keohsiung 813, Tawan
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Figure 3. A Good Taste E-zine Article

When Opinions Clash

As there are benefits in collaborative tasks, engaging in any form

of collaboration may bring about clash of views and diverse
opinions, and this, according to Jarvenoja & Jarvels (2013) is where
‘collaboration and task completion is compromised or endangered”
{p. 165). However, when a group successfully finds a mutually
satisfactory solution, collaborating can increase group productivity.
One group in class had a similar experience where some members
were pretty headstrong about their views and preferences regarding
individual page designs. One member was vocal about a particular
group member who designed her page background without
considering the overall theme of the e-zine. It resulted in having
pages with varied illustrations: some looked professionally done!,
while others were childlike drawings. On her blog post, she wrote
that this collaborative task made her ‘recognize and understand
other people's characteristics and preferences’. Difficult as it may
seem, working effectively in groups is something that students

need to learn. It is very important in today’s work environment.

N
1 Storytellers Ezine is available at http://issuu.com/467020/docs/storyteHerﬁ_l__lﬁ
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And learning to perform in/with a team is a skill that can be .
transferred and applied to all contexts and situations, and pemg
adept at it increases the likelihood of personal and professional
success. For future projects that require team work, | would spend
time discussing with students the nature of collaborative tasks and
the many issues associated with them, which can be preyenteq or
at least minimized if students are aware of them. | would identify
common problematic areas and provide suggestions on how to
resolve them. For instance, it would be better if students develop
a shared understanding of the task and the importance of the
members' individual contribution to its success. | would provic_ie
specific strategies such as establishing an agreed timeline, giving
equal opportunities for each member to share ideas and engage
in brainstorming, and most importantly, to open the level of
communication and ensure that all opinions are valued.

E-zine Rubric

The students were assessed using a self-made rubric! which
provided a list of benchmarks based on the given task N
requirements and guidelines. | posted it on the class wiki and on
the e-learning course platform. This provided me a means qf
communicating expectations and listing a set of criteria, which
defines the necessary components of the task. In this rubric, the
criteria included content (front cover, table of contents, layout,
and feature story), editing, roles & responsibilities and preser.'ltation.
With a weighted score (0-10 points) assigned to each criter.lon, .
scoring was made simpler and more objective. However, this rubric
can still be improved by adding the different levels of competence
(or completion of work) with a score assigned to each level. In
other words, the rubric should also show progressions from- poor
to exemplary exhibition of work. What is missing in this rubric is

a description of what constitutes excellent work compared to '
poor rendition of skills. Having a list of criteria is good, but adding
performance descriptors with an assigned proficiency scale would
make the task assessment better as it would help students evaluate
the quality of their own work (Efron & Ravid, 2013).

1 The rubric is available online at http://massmedia2013.pbworks.com/w/
page/69704794/Ezine_Rubric
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REFLECTIONS

As | look back at the overall effectiveness of doing a task-based
activity on teaching students about e-zine publications, | believe
that despite the difficulties that they faced in the production process
it was a positive learning experience. Students got to hone their
skills and learned new ones that enriched their knowledge and
understanding of the concepts and practice in simulating the world
of digital publishing.

This ezine project gave students the chance to write short
articles about various thematic issues. Those who did multiple
revisions on their articles and layouts experienced the pains and joys
of writing and editing. Students who found writing in English difficult
had received extra support from their peers through the comments
made on their drafts and numerous FB messages. Those whose
work did not go through the peer-review process had received
more corrections from me compared to those whose work had
been peer-reviewed and edited at least twice. Although students
had to learn how to write and revise their compositions based on
either the peer reviewer's and instructor's feedback, mistakes still
occurred. In hindsight, perhaps it would have helped the students
if I had allotted more time for verbal feedback (Min, 2006) to foster
better understanding of what improvements were needed. On one
hand, it would have integrated well with the multiple-draft process,
which according to Jahin (2012) should be an integral part of the
writing classroom. On the other hand, writing was not strictly the
focus of this course. Concentrating too much on the writing process
would have caused imbalance on how the course objectives should
be aligned and supported by instruction. For a large class such as
this one, | concur with Ur (1999) that correcting compositions is
time-consuming. However, this, in many ways, is a simulation of
what magazine editors do and experience- constantly reviewing
materials, checking for clarity and brevity (Rocha, 2001), and yet, it is
possible to still miss something and make a mistake (Barrett, 2011)

Another lesson that | learned from this experience is the
importance of teamwork. As mentioned previously, it is essential to
acknowledge the common problems students face when working
with others; awareness of relevant issues can help curb any inherent
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dilemma. | have also learned the value of reflection and feedback;
these can and should be done not only after the project but
throughout the project cycle. A progress report or weekly update on
the blog (or a comment posted on the class wiki) should help raise
any concerns that need immediate attention. Bringing up a question
or a personal concern must be encouraged rather than frowned
upon. In this way, students learn how to express their opinions, to
listen, and respect others’ ideas. It would also be helpful to give
students a sample case scenario/study where team conflict occurs
and discuss viable solutions. The point is to make them grasp the
idea that successful teamwork requires negotiation, compromise,
-and the ability to clarify misunderstandings. Conflicts can be
troublesome but | have learned that by facing them, communicating
and brainstorming solutions can encourage open communication
and build trust among each other. In a nutshell, despite the
challenges, this project fostered individual and collective effort, and
in the process students improved their interpersonal skills as they
found ways to promote better communication and problem solving
strategies.

CONCLUSION

In conclusion, the e-zine project enhanced students’ language
skills as demonstrated by the catchy titles, informative articles

and sometimes personal accounts of events and experiences,

and the meaningful blog entries on post-task reflections. The
featured articles in their ezines were written in a language that is
not their mother tongue, and yet used it as a tool in finding their
voice to share their stories. Teachers who are contemplating in
adopting this e-zine project should be aware of the importance of
allotting time for multiple revisions on drafts and the tribulations

of teamwork. Nonetheless, this project has proven to heighten
students’ creativity as they used their ingenuity and resourcefulness
to produce impressive and visually-aesthetic page layouts that
added emotional and tactile appeal. It allowed the integration of
their multiple intelligences, giving them the chance to explore their
own skills and to experience the pleasure (and difficulty) of writing
that goes beyond the monochrome print.
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The purpose of the present volume is in demonstrating a variety of
ways in which teachers using technology can do so more effectively
by 1) identifying and incorporating findings from others’ research and
practice, and 2) reflecting both during and after employing technology
to determine what worked as expected and what did not in order to
improve outcomes in the future. In this introductory chapter, we
expand on the notion of teaching English and other languages
reflectively with technology and offer guidelines for incorporating
into teaching practice. In doing so, we hope to help bridge the cu
gap between formal research and practice in this field.




