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Utilizing Task-Based Language Teaching in Language Acquisition of an ESP

Program

This research proposes to use a Task-Based Language Teaching (TBLT)
methodology to develop an ESP (English for Specific Purposes) program for
government professionals responsible for organizing a high profile international event,
in Kaohsiung, Taiwan. According to Douglas (2000) and Elder (2001), ESP programs
should take into account specific industries involved and which facilitate language
learning for particular professional task-based specifications. This methodology is
more intricate to implement, as an international event spans several industries and
language needs. Understanding tasks needed in carrying out English discourse,
including communicating regional initiatives, understanding and communicating
specific cultural and tourism aspects. It will evaluate which materials were more
significant in assisting with specific task-based communication and discourse needed
in setting up international events. Discourse can include partnering with
international organizers and assisting visitors. Therefore, language teaching must be
relevant to these professionals’ specific needs, with content and language acquisition

that integrates, knowledge, communication, marketing, cultural awareness and

i

industry development (Long 2013). :
In developing a program that can effectively integrate all the afoﬁ"L

= £3)

components, Long’s (2013) Task-Based Language Teaching (TBLT) was determined
to be the best model in carrying out research and developing programs which yield
such a variety of language acquisition specifications. According to Long (2013, p26),
this methodology was first developed in the early 1980s. Due to its unconventional
practice of not utilizing any form of linguistic syllabus or undergoing any “synthetic
approach to language teaching” or previously developed industry related English
learning text books, it was originally adopted with much skepticism by educators.
However, there has been a growing trend in developing English acquisition, to reflect
real-life task discourse. According to Long (2013), most vocational and occupational
English textbooks have not been developed by industry professionals. Long’s (2013)
task-based communication method provides a greater understanding of the importance
of more precise discourse and embraces the functional side of language acquisition.
Therefore, due to “its great relevance to specific groups of learners” (Long 2013, p.
26), this methodology could best suit the needs of this research.

Long (2013), describes a step by step process that is to be undertaken in order
to carry out this type of research. The first step includes a language audit that
identifies the professional and cultural materials that are already available and meet
the particular specifications of industry professionals. A needs analysis is then carried




out in two phases. This includes identifying target tasks that will be carried out by the
professionals and understanding ESP discourses required for their work. An analysis
should then be undertaken of scenarios involving sample discourses, in order to
provide them with samples of native speakers that are successfully carrying out these
types of discourses. With regards to this specific group of language learners, a
task-based needs analysis is carried out through an interview process. The following
are a list of questions that have been specifically developed in targeting these
professionals’ task-based needs and for identifying the required teaching resources. In
most studies questionnaires are mailed or emailed out to participants (Long, 2013).
However, in this study they will be handed out to participants in person, prior to the
observation phase. This will be followed up with an unstructured interview. Suggested
questions for the unstructured interview and the pre-program questionnaire can be
found in appendixes A and B.

Serafini & Torres (2015) discuss the difficulties of identifying practitioners’
needs as instructors are not experts in such specialized domains. This is combined
with the requirement of gaining a greater understanding of real world needs and the
specific tasks students will need to accomplish in English. Serafini & Torres (2015)
also understand the importance of including cultural instruction in ESP courses. In
this particular study, it will be of utmost importance to not only identify teaching
materials that can assist practitioners in organizing a specific event, but also instruct
in cultural competence.

Implementing TBLT was found to be particularly difficult because it is a
relatively new methodology. It was found that instructors lacked knowledge in how to
implement this methodology (Ogilvie and Dunn, 2010; Serafini & Torres, 2015).
Identifying - specific resources was found to be the main factor that made the
development of TBLT programs so difficult (Serafini & Torres, 2015, p. 175),
particularly for instructors who were not trained in TBLT. Therefore this research
project, will attempt to identify useful resources for international event organizers that
must carry out a variety of task-based discourses.

After undertaking a needs analysis through interview and questionnaire phases, the
instructional materials are then identified. Oliver et al. (2013) found that an added
complexity in vocational education and training (VET) was that teachers either had
technical knowledge and practical expertise but lacked linguistic and cultural
understanding, which would allow them to sufficiently meet the learning needs of
their students. Therefore, after carrying out needs surveys they utilized several
alternative methods of obtaining teaching material. These included observing and
consulting with nonparticipants and professionals working in the field, using training
manuals to identify particular language patterns and technical tasks. These were often




obtained through relevant websites and industry materials.

According to Laborda (2013) and Park & Slater (2015), modern technologies can
integrate multiple language learning skills, tasks for TBLT programs and experiential
learning. They also give insight into real world scenarios and industry specific
knowledge. Laborda (2013) outlines the wealth of internet based resources that can be
found for TBLT instruction including YouTube, blogs, wiki, marketing resources,
advertising and webcasts etc. Park & Slater (2015) describe the multitude of ESP
tasks students can carry out by using their own smartphones. Therefore, utilizing
technology in TBLT programs can assist instructors to meet the needs of such unique
industry specifications and provide a multitude of real-world resources. Other
materials that could be useful include industry related and promotional materials that
are already in existence. These can be analyzed for specific vocabulary, used for
developing tasks that utilize culturally specific language, which are useful in
identifying appropriate vocabulary and cultural dynamics involved in promoting their
event (Albano & Sabato, 2013).

This research proposes to gain a better understanding of how to utilize a TBLT
methodology, in designing a program which can utilize learning techniques such as
reading, writing, speaking and listening. Through TBLT, participants can acquire a
greater knowledge of how to carry out discourse regarding ESP information,
marketing and promotional techniques, with intercultural competence. Students can
get a greater understanding of how to better position and promote of their event
(Gonzalez-Pastor, 2013), by honing their language skills to fit their professional needs
(Long, 2013).Triangulation of sources will include self-assessment, interviews and

questionnaires, in order to determine tasks-types. Tasks identified through the

interview phase are then categorized into different task-types, which 1L -
linguistic topics. This will then reveal the necessary materials that carf‘fBe
(Long, 2013).

Language auditing, will include classroom observations of how st‘udents interact

with the materials and how this type of language acquisition increases their ability to
carry out specific tasks within their profession (Long, 2013). At the end of the
program, surveys and self-assessment will be administrated in order to determine
perceived progress and how a TBLT methodology has assisted them in carrying out
real-world tasks. Observation and student participation would be ongoing throughout
the program. Significance of task-types, task-categories and language acquisition
materials will then be evaluated by students, in order to make sure the triangulation of
task-identification and matching of learning materials are solid (Long, 2013).

This research can also identify cross-cultural pragmatic knowledge, with

regards to task performance (Long, 2013). Cross-cultural influence was found to
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impact task-based discourse which subsequently affects the way language based tasks
are carried out (Long, 2013). Understanding cultural differences in communication 1is
crucial for high profile international event organizers. In TBLT language instruction, it
is also very important to understand how cross-cultural confidence can modify
appropriate task-based discourses (Long, 2013). Task-based activities can include
developing a list of culturally specific words with regards to the industries and their
task-based needs, which will subsequently facilitate the appropriate accurate
translations (Gonzalez-Pastorm, 2013).

By implementing a TBLT methodology in developing this particular ESP
program, it can better identify appropriate materials for professionals that have a role
in organizing high profile events and understand participants’ multicultural needs. It
will integrate industry materials, event materials, existing organizers’ materials,
related internet materials and culturally based materials, in order to provide insight
into communication needs of international event participants and local organizers. A
final report which triangulates questionnaires (both before and after the program has
been completed), interviews, student’s self-evaluations and in-class observations will
be utilized in assessing the effectiveness of using TBLT in this capacity. This program
is also designed to assist participants in understanding how to use ESP for necessary

tourist based positioning, promotion and organizing of international events.




APPENDIX A- PRE-PROGRAM QUESTIONNAIRE

1. What is your role in preparing for Eco-mobility?

2. What is something work-related that you would particularly like to learn about in
this program?

3. What knowledge do you have similar events have been carried out previously in
other cities? Where they native English speakers? How well did they
communicate information to visitors and international event organizers?

4. What do they perceive do you perceive to be your greatest weaknesses and
strengths in using English in your job?

5.  What do they hope they will gain from the class?

6. What are the specific goals for this event and what do they hope they will gain
from the experience

7.  What are the ultimate goals for the city and what does it hope to gain?

8. How do they hope guests will perceive their event and their city

9. Give examples of conversations they expect they will need to carry out their
jobs?

10. What are the cultural and language backgrounds of the guests and organizers that
are coming for this event?

11. What do you know about these cultural backgrounds?

12. What sorts of cultural differences do you think there will be?
13. What class topics do you feel would be helpful in acquiring the English you will

need to carry out your jobs?

14. Are already any materials regarding this event in English? What sorts of
materials do they feel would you feel helpful in being able to carry out your
job in English?

15. What locally developed materials are there in English is there already?

APPENDIX B- PRE-PROGRAM INTERVIEW

1. What tasks will you be expected to carry out in English and how confident do
you feel in being able to do this?

2. What specific needs and expectations do you have from this program?




3. What sort scenarios do you perceive you will be using English in your jobs?
Give me some examples of situations that you will have to be speaking
English?

4. What do you feel the most excited about in organizing this event? What are
you most worried about?

5. How do you feel about working with people from other cultures? Meeting
visitors from other cultures? Giving out information in English?

6. What kinds of contact will you have with international visitors?

7. What are sorts of experiences they hope to provide for the visitors?

8. What do they perceive their role to be in promoting their city, its tourism
industries and event?

9. What partnerships with international organizers are you working with? What
sorts of tasks will you work on together?

10. What do cultural aspects of international partnerships are you most interested

in and which ones worry you the most?
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