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Abstract

Readers’ Theater (also Readers’ Theatre, Readers Theater, or Readers Theatre; but RT will be applied afterwards) involves students’ reading activity without or with very little costumes, props, or stage sets. The “theater” part tells how being dramatic is important—but only in terms of voice, not of too much stage action; while the “reader” part lays stress on the significance of reading. Consequently, RT is proved to be effective in students’ decoding and word recognition skills (Martinez, Roser & Strecketer, 1999; Rinehart, 1999; Rasinski, 2003) and furthermore, in improving students’ reading comprehension (Martinz, Roser & Strecker, 1999; Wrothy & Prater, 2002; Rasinski, 2003). Yet, maybe due to the word, “theater,” most educators apply RT in the reading of either fiction or drama, but rarely of poetry. Interestingly, the emphasis on sound pause, intonation, and cadence in RT mainly corresponds to those in poetry reading. 
Despite the difficulties in poetry interpretation, poetry can play an important part in developing the imagination, in nourishing the emotional life of our pupils, and in extending their experience and insight (Scannell 1989: 8-9). This article, thus, aims at employing RT as a reading strategy in poetry pedagogy. Among various types of poetry, ballad as a narrative poem often deals with events of speakers’ time without ignorance of the rhyme and tonality; hence, ballad will be given as an example in teaching by means of RT. All in all, the first part of this article gives definition of associated nomenclature. Next, I will focus on the application of RT in ballad such as “The Twa Corbies” and “Edward”. I will argue and conclude that RT in ballad studying offers readers strong reading motivation, provides with reading interest and the most important, enhances their reading comprehension. 
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中標題須置中，小標題則靠左對齊
引文上下須空一行，單行間距
Readers’ Theater (also Readers’ Theatre, Readers Theater, or Readers Theatre; but RT will be applied afterwards) involves students’ reading activity without or with very little costumes, props, or stage sets. The “theater” part tells how being dramatic is important—but only in terms of voice, not of too much stage action; while the “reader” part lays stress on the significance of reading. Consequently, RT is proved to be effective in students’ decoding and word recognition識字 skills (Martinez, Roser & Strecketer, 1999; Rinehart, 1999; Rasinski, 2003) and furthermore, in improving 閱讀李姐students’ reading comprehension (Martinz, Roser & Strecker, 1999; Wrothy & Prater, 2002; Rasinski, 2003). What’s more important is it also helps boost learners confidence and learning motivation while reading aloud in their performance (Person, 1990; Kelleher, 1997; Millin and Rinehert, 1999
). Yet, maybe due to the word, “theater,” most educators apply RT in the reading of either fiction or drama, but rarely of poetry. Interestingly, the emphasis on sound pause, intonation, and cadence in RT mainly corresponds to those in poetry reading. 

Despite the difficulties in poetry interpretation, poetry can play an important part in developing the imagination, in nourishing the emotional life of our pupils, and in extending their experience and insight (Scannell 1989: 8-9). This article, thus, aims at employing RT as a reading strategy in poetry pedagogy. Among various types of poetry, ballad as a narrative poem often deals with events of speakers’ time without ignorance of the rhyme and tonality; hence, ballad will be given as an example in teaching by means of RT. All in all, the first part of this article gives definition of associated nomenclature. Next, I will focus on the application of RT in ballad such as “The Twa Corbies” and “Sir Patrick Spens.” I will argue and conclude that RT in ballad studying offers readers strong reading motivation, provides with reading interest and the most important, enhances their reading comprehension. 修正正文架構，首先要談rt的實施。本書主要是跟據Campbell & Cleland (2003)的作品
I. Readers’ Theater (RT)

Readers’ Theater (RT), different from plays, is an oral, voice play without props, costuming, staging, or choreography. Campbell and Cleland (2003) make a contrast of these two types of plays as one, a representational theatre (the normal drama), while RT as the presentational theatre (see table 1). 

Characteristics of Representational and Presentational Theatre

	Representational Theatre
	Presentational Theatre

	Play format
	Literature adapted or generated for reading only

	Actors who assume identifies of specific roles
	Lines assigned for effect, not necessarily with distinct roles, i.e., some roles taken by multiple readers and some readers assuming multiple roles

	On-stage focus

Interactions among actors who speak to and look at one another
	Off-stage focus

No eye contact among readers, who speak and look toward the audience

	Overt, purposeful movements to carry action
	Only symbolic or natural movement normally associated with expressive reading

	Memorized lines; no scripts
	Scripts for read lines

	Theatre stage as a pictorial environment for the message

Costumes, props, scenery, lighting, sound effects, etc. 
	Theatre environment incidental to the message

Little to no costuming or props

	Illusion of reality, which the audience is expected to believe
	Perception of reality, a creation of each audience member’s mind

	Audience as spectators
	Audience as participants at times


(Source: Campbell & Cleland 2003, p.5) 確認引用
In addition to the previous mentioned advantages, apparently, by using RT in the classroom, teachers do not need to worry about the expense of a formal performance of a play while students may feel relaxed (Caine, 1991
)because they do not need to memorize words. Even, Campbell & Cleland (2003:11
) point out RT is also popular with LEP (limited English proficient) learners since lines of repetitions can be assigned to them to encourage their learning motivation. As a result, RT is also applicable in students who are not English majors and who always claim to be afraid of English, English speaking is in particular. 
II. Procedures and Strategies of RT

The researcher, based on Campbell & Cleland and many other scholars opinions, divides the procedures into four steps: from script-writing, casting, voicing to brief staging (Bachers, 1993; Busching
, 1981; Campbell & Cleland 2003) 
A. Script Preparation

At least five steps should be classified in writing/rewriting/selecting script: from selecting the literature, preparing the script, editing the script, piloting the script to providing credits and disclaimers. 

1. Selecting the literature:
 Story books and many websites can be good source. Anyway, in selection, it should never be overstated on words, concepts, and interests. Especially, RT is for reading; therefore, cadence, vivid words and tension or conflicts should also be noticed to arise readers’ interest. To Campbell & Cleland (2003), a script which “is relatively short”, “contains lines of approximately equal difficulty and lengths”, and “relies heavily on emotional interpretation” (p. 66) is the priority 
2. Preparing the script: 

On the preparation of the script, the teacher should first of all key the text into a word processor document with addition or omission based on the teacher’s decision. Then, the teacher has to determine the number and type of roles, and rearranging the lines for roles. 

3. Editing, and Piloting the script

In addition to edition, careful marks either of the punctuation or role arrangement should also be noticed.
To avoid mistakes, the teacher can ask some students to read the script in advance and see if there is anything for further modification. 

4. Providing credits and disclaimers
To avoid any copyright problem, this step is also essential. 
劇本的用法 50 -? 如何改邊 55 ? 

B. Casting, Voicing and Staging
Assigning short simple lines to both proficient and less-proficient students is recommended to help participants’ confidence.

As to voicing, Campbell & Cleland (2003: 67-68) also provide choices including, unison, solo, superimposed, echoing, background, cumulative, overlapped, and crescendoing skills.
In staging, Campbell & Cleland also 提供 some good ideas such as scripts can be props, and many sounds such as snapping and humming can help heighten the lines. However, it is important to write down the gestures in the script. 

III. Application in Ballads
Since RT is more oral oriented, poetry especially ballad can be better applicable. In ballads, Harmon and Holman (1995) defines it a verse in which 
the supernatural is likely to play an important part; physical courage and love are frequent themes; the incidents are usually such as happen to common people…and often have to do with domestic episodes; slight attention is paid to characterization or description; transitions are abrupt; action is largely developed through dialogue; tragic situations are presented with the utmost simplicity, incremental repetition is common; a single episode of a highly dramatic nature is presented; and often the ballad is brought to a close with some sort of summary stanza. (p. 49-50). 

To sum up, with the supernatural element, fast action, and repeated sentence structure, ballad is definitely a good selection in RT. The supernatural part is to arise students’ reading motivation. Fast action gives a teacher or even a reader more imaginative space to fill in. Repetitions, of course, is part of the essential elements in any oral oriented texts. Based on the features, two ballads are employed in this paper in pedagogy to ESL students. “Edward” is selected because of the recurrent repetition while “The Twa Corbie” is manifested with no repetition. In conclusion, scripts of the two poems tell two different cases. 
A. Example One: Edward

“Edward” is a poem composed perhaps in the seventeenth century ago (or even earlier). Therefore, the language could be difficult for EFL students. Basically, the teaching plan can be divided into language-groping, literature-groping and finally, the production.  

1. Language Groping 編號

“Edward” is written in a classic language and thus, first of all, the teacher needs to explain the words or it would be much better if a modern language edition can be offered in advance (see Table 2). 
Since most ballads are rhymed. The teacher then can help students to pronounce words (such as “sword”) and to read the poem loudly to perceive the rhythm. And then, it is the vocabulary time. To ensure students’ comprehensibility, the teacher can ask students to paraphrase the poem, or ask them to retell the story (but not necessary in a poetic language). Do not need to ask them a long story which may only frighten them. So, one student makes it a short summary by telling the class, “It’s a story about the killing and murder of Edward” while some proficient students may tell the whole story with details from the killing of a hawk, a horse, and the murder of his father. The mother, afterwards, asks Edward to repent and then, she also asks Edward how he would take care of his proprieties, wife and his mom. 
Table 2.  “Edward” and the Translation

	“Edward” (qtd in Kennedy, p. 774)
	“Edward”: translated into modern language

	 Why dois your brand sae drap wi' bluid,

 Edward, Edward?

 Why dois your brand sae drap wi' bluid?

 And why sae sad gang ye, O?

 O, I hae killed my hauke sae guid,

 Mither, mither,

 O, I hae killed my hauke sae guid,

 And I had nae mair bot hee, O.

 Your haukis bluid was nevir sae reid,

 Edward, Edward,

 Your haukis bluid was nevir sae reid,

 My deir son I tell thee, O.

 O, I hae killed my reid-roan steid,

 Mither, mither,

 O, I hae killed my reid-roan steid,

 That erst was sae fair and frie, O.

 Your steid was auld, and ye hae gat mair,

 Edward, Edward,

 Your steid was auld, and ye hae gat mair,

 Sum other dule ye drie, O.

 O, I hae killed my fadir deir,

 Mither, mither,

 O, I hae killed my fadir deir,

 Alas, and wae is mee, O.

 And whatten penance wul ye drie for that,

 Edward, Edward?

 And whatten penance will ye drie for that?

 My deir son, now tell me, O.

Ile set my feit in yonder boat,

 Mither, mither,

 Il set my feit in yonder boat,

 And Ile fare ovir the sea, O.

 And what wul ye doe wi' your towirs and your ha',

 Edward, Edward?

 And what wul ye doe wi' your towirs and your ha',

 That were sae fair to see, O?

 Ile let thame stand tul they doun fa',

 Mither, mither,

Ile let thame stand tul they doun fa',

For here nevir mair maun I bee, O.

And what wul ye leive to your bairns and your wife,

Edward, Edward?
And what wul ye leive to your bairns and your wife,

Whan ye gang ovir the sea, O?

The warldis room, late them beg thrae life,

Mither, mither,

The warldis room, let them beg thrae life,

For thame nevir mair wul I see, O.

And what wul ye leive to your ain mither deir,

 Edward, Edward?

 And what wul ye leive to your ain mither deir?

 My deir son, now tell mee, O.

 The curse of hell frae me sall ye beir,

 Mither, mither,

 The curse of hell frae me sall ye beir,

 Sic counseils ye gave to me, O.
	“Why does your sword so drop with blood,

Edward, Edward?

Why does your sword so drop with blood,

And why are you so sad, O?”

“O I have killed my hawk so good,

Mother, mother;

O I have killed my hawk so good,

And I have no more but he, O.”

“Your hawk’s blood was never so red,

Edward, Edward;

Your hawk’s blood was never so red,

My dear son, I tell you, O.”

“O I have killed my red-roan steed,

Mother, mother;

O I have killed my red-roan steed,

That went so far and free, O.”

“Your steed was old, and you have more,

Edward, Edward;

Your steed was old, and you have more,

Some other make you suffer, O.”

“O I have killed my father dear,

Mother, mother,

O I have killed my father dear,

Alas, and the woe is mine, O!”

“And what penance will you suffer for that,

Edward, Edward?

What penance will you suffer for that,

My dear son, now tell me, O.”

“I’ll set my foot in the boat yonder,

Mother, mother,

I’ll set my foot in yonder boat,

And I’ll have a trip over the sea, O.”

“And what will you do with your towers and your hall,

Edward, Edward?

And what will you do with your towers and your hall,

That were so fair to see, O?”

“I’ll tell them stand till down they fall,

Mother, mother;

I’ll tell them stand till down they fall,

For here never more must I be, O.”

“And what will you leave to your proprieties and your wife,

Edward, Edward?

And what will you leave to your proprieties and your wife,

When you go over the sea, O?”

“The world’s room: let them beg through life,

Mother, mother;

The world’s room: let them beg through life,

For them never more will I see, O.”

“And what will you leave to your own mother dear,

Edward, Edward?

And what will you leave to your own mother dear,

My dear son, now tell me, O?”

“The curse of hell from me shall you bear,

Mother, mother;

The curse of hell from me shall you bear,

Such counsels you gave to me, O!”


2. Literature Groping 

In addition to the definition of a ballad, students learn how action moves rapidly to leave students fill in the blank. The teacher can encourage their imagination by asking the following questions: 
1) 編號Do you think the mother, at the outset, knows Edwards has killed his father? If yes, then, how do you think his mother know from the very beginning? 
2) If Edward’s mother knows the patricide from the beginning, then, why does his mother still question how Edward would repent? 
3) What are the second, third and fourth questions after Edward confirms the patricide?
4) The second question is about Edward’s arrangement on his towers and hall. Is there anything unusual? Why? 

5) In the end, Edward decides to send curse to his mom. Why? How is Edward’s mother related to the patricide? 

To summarize, the story is about Edward’s patricide which may be encouraged by his mother. Some students may ask if Edward is encouraged by his mother, then, why at the outset, does Edward’s mother question Edward what he has done? Some students may find it strange for the mother to 問 question how Edward would deal with his proprieties first instead of bemoaning for the death of the father. It seems Edward’s mother dislikes his dad and she may hate Edward as well. This also leads to another possible 推理: Edward may not be his mother’s favorite or not her biological son; consequently, the mother sets Edward up and tries to force Edward to leave the proprieties and go abroad. Yet, there may still be many other explanations. The teacher should not confine students’ thought and may ask students to rewrite the story. 
The students can rewrite it with different points of view, compile an imaginary diary (either by Edward or his mother or even the third party), report a newspaper article (since ballads in some way are similar to the tabloid). 

3. Production 
The teacher or students can recompile the script of this poem for RT. Be sure that everyone has the chance to speak. Thus, when it comes to a script like a poem, the teacher can divide the poem by the roles, lines. or even the teacher can add some narrators as chatters. If time is available, it can be better to make sure every participant has an uniquely-made script when he/she is on stage. In the script, make sure to highlight with different marks on each character. Accordingly, the script can be re-organized as follows, 

曾加地方談自己改編的 例如加如聊天 因為這本是八卦 加入chorus來給與評論、edward台詞太常可以分批
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	Chatter 2: You see the sun is shining, the birds are twittering. What a lovely day!

Chatter 2: (Doubt.) Really? Well, I think it quite boring. Anything new to share? 

Chatter 2: Let me think. Ah yes. Do you know Edward? 
Chatter 2: Sure, the Edward, a good lord of ours, good husband and son, too. 

Chatter 2: Not anymore, not anymore. 

Chatter 2: Are you sure? Why not? 

Chatter 2: Well, let me tell you then. 

Chorus 1 and Chorus 2: (Look at the audience.) So, here begins the story. 

Chorus 1: Once upon a time, there was a lord, his family, his hawk, his steed, his castle and his land. 
Chorus 2: One day, Edward exhaustedly came home. (Chorus 1 and Chorus 2 look at Mother 1 and 2)  

Mother 1: (Worries and yell.) Why does your sword so drop with blood,

Edward, Edward?
Mother 2: (Worries and yell.)And why are you so sad, O my son?
Edward 1: O I have killed my hawk so good,

Mother, mother;

Edward 2: O I have killed my hawk so good,

And I have no more but he, O.
Chorus 1: (Look at Edward). He lied. 

Chorus 2: (Look at the audience). Edward didn’t tell the truth. 

Chatter 2: Well, if Edward loved his hawk so much, why killed it then? 

Chatter 2: Have no idea. Go on, please. 

Mother 1: Don’t lie to me, Edward, 
Your hawk’s blood was never so red,

Edward, Edward;

Mother 2: Your hawk’s blood was never so red,

My dear son, I tell you, O.”

Edward 1: O I have killed my red-roan steed,

Mother, mother;

Edward 2: O I have killed my red-roan steed,

That went so far and free, O.
Chorus 1: (Look at Edward). He lied again. 

Chorus 2: (Look at the audence). Edward didn’t tell the truth again. 

Chatter 2: Well, if Edward loved his steed so much, why killed it then? 

Chatter 2: Have no idea. Go on, please. 

Mother 1: Your steed was old, and you have more,

Edward, Edward. 
Mother 2: Your steed was old, and you have more,

Some other make you suffer, O.
Edward 1: O I have killed my father dear,

Mother, mother,

Edward 2: O I have killed my father dear,

Alas, and the woe is mine, O!”

Chorus 1: (Look at Edward). He told the truth. 

Chorus 2: (Look at the audience). Finally he told the truth. 

Chatter 2: (Surprised.) Killed his father?  Are you kidding?  The Edward?  Our good lord? 

Chatter 2: Yes, the Edward, our good lord, had killed his father.   

Mother 3: (Point at Edward.) And what penance will you suffer for that,

Edward, Edward?

Mother 4: What penance will you suffer for that,

My dear son, now tell me, O.

Edward 3 I’ll set my foot in the boat yonder,

Mother, mother,

Edward 4 I’ll set my foot in yonder boat,

And I’ll have a trip over the sea, O.
Chorus 1: What a strange question the mother asked? 

Chorus 2: Yes, what a strange question? 

Chatter 2: (Look at Chatter 2). It was so strange the mother didn’t ask about the reason of Edward’s patricide. 

Chatter 2: (Look at the audience). It was quite unusual the mother didn’t ask about the reason of Edward’s patricide. 

Mother 3: And what will you do with your towers and your hall,

Edward, Edward?

Mother 4: And what will you do with your towers and your hall,

That were so fair to see, O?
Edward 3: I’ll tell them stand till down they fall,

Mother, mother;

Edward 4: I’ll tell them stand till down they fall,

For here never more must I be, O.
Chorus 1: So, Edward did not care about the towers and hall. 
Chorus 2: So, it was the mother that cared about the towers and hall. 

Chatter 2: It was unquestionably an unusual reaction of a mother. 

Chatter 2: It was unquestionably an eccentric reaction of the mother.

Mother 3: And what will you leave to your proprieties and your wife,

Edward, Edward?

Mother 4: And what will you leave to your proprieties and your wife,

When you go over the sea, O?
Edward 3: The world’s room: let them beg through life,

Mother, mother;

Edward 4: The world’s room: let them beg through life,

For them never more will I see, O.
Chorus 1: So, Edward would leave anything and be away for good. 

Chorus 2: So, Edward would even leave his wife and be away for good. 
Chatter 2: It seemed the mother cared nothing about her son. 

Chatter 2: It seemed the mother cared nothing about Edward. 

Mother 3: And what will you leave to your own mother dear,

Edward, Edward?

Mother 4: And what will you leave to your own mother dear,

My dear son, now tell me, O?”

Edward 3: The curse of hell from me shall you bear,

Mother, mother;

Edward 4: The curse of hell from me shall you bear,

Such counsels you gave to me, O!
Chorus 1: Edward left nothing to his mom. 

Chorus 2: Edward only cursed his mom. 

Chatter 2: So, Edward’s mom was the one that persuaded Edward the patricide. 

Chatter 2: So, Edward’s mom was the one that should be cursed. 

Chatter 2: This is the sad story of Edward, our lord. 

Chatter 2: Yes, it is sad. Poor Edward, our lord.  


B.  Example Two: The Twa Corbies

“The Twa Corbies” or “The Two Raven” again is a traditional Scottish ballad composed perhaps in the early seventeenth century (or even earlier). Sir Walter Scott is the first to print it. Like “Edward”, “The Twa Corbies” is also related to a murder. There is also another famous edition with a different title, “The Three Ravens” (Kennedy 1991: 775) in a less archaic language to contemporaries (see 圖2). However, I select “The Twa Corbies” as the main script. The first reason is “The Twa Corbies” is worthier of discussion with one more narrator. The overhearing I in “The Twa Corbies” and chatting ravens have fabricated two different worlds, the human beings’ and the beasts’—the former seems to be more atrocious than the latter. The ravens took the knight’s body for survival while in the human world, the knight was slaughtered by unreasonable passion (or adultery between the knight’s mistress and her lover). Secondly, the storyline in “The Twa Ravens” is richer. The hounds and the hawks are well-described as a contrast to the lady. Especially, the ravens did not try to eat the knight in “The Three Ravens”. Lacking the brutish description of how the ravens were going to devour the body, “The Three Ravens” focus a lot on the lady and neglect改過去 the avaricious and covetous characteristics of ravens. In comparison, “The Twa Corbies” is shrewder and reasonable. Thirdly, “The Twa Corbies” thanks to the good structure is easier for role arrangement in RT. From the human “I”, the two ravens, the hawk, the hound, the lady, to the town people, the teacher can ask students to brainstorm for adding more lines in “The Twa Corbies” while in “The Three Ravens”,  the original edition is already RT-like and thus, it may limit students’ imagination and even restrict the fun of discussion. 
Likewise, this section is divided into three parts: language groping, literature groping and production. 

圖2. 編排The two different versions

	The Twa Corbies

 (Kennedy 1991: 776-77) 
	The Three Ravens 

(Kennedy 1991: 775) 

	As I was walking all alane, 

I heard twa corbies making a mane; 

The tane unto the t'other say, 

'Where sall we gang and dine to-day?' 

'In behint yon auld fail dyke, 

I wot there lies a new slain knight; 

And naebody kens that he lies there, 

But his hawk, his hound, and lady fair. 

'His hound is to the hunting gane, 

His hawk to fetch the wild-fowl hame, 

His lady's ta'en another mate, 

So we may mak our dinner sweet. 

'Ye'll sit on his white hause-bane, 

And I'll pike out his bonny blue een; 

Wi ae lock o his gowden hair 

We'll, theek our nest when it grows bare. 

'Mony a one for him makes mane, 

But nane sall ken where he is gane; 

Oer his white banes, when they we bare, 

The wind sall blaw for evermair.'  


	There were three corbies sat on a tree,
Down a down, hay down, hay down
There were three cobires sat on a tree
With a down, hay down, hay down
There were three corbies sat on a tree,
They were as black as they might be,
With a down, derry, derry, derry, down, down

The one of them said to his mate,
"Where shall we our breakfast take?

"'Down in yonder green field
There lies a knight slain under his shield.

"His hounds they lie down at his feet,
So well they can their master keep

"His hawks they fly so eagerly,
There's no fowl dare come nigh."

Down there comes a fallow doe,
As great with young as she might go.

She lifted up his bloody head,
And kissed his wounds that were so red.

She got him up upon her back,
And carried him to earthen lake.

She buried him before the prime,
She was dead herself ere evensong time.

The Five send every gentleman
Such hawks, such hounds, and such a lemman.


1. Language Groping 編號
“The Twa Corbies”, written in a classic language, should be revised into one with more modern language (see 圖3).  
	The Twa Corbies

 (Kennedy 1991: 776-77) 
	The Twa Corbies (Revised)

The Two Ravens 

	As I was walking all alane, 

I heard twa corbies making a mane; 

The tane unto the t'other say, 

'Where sall we gang and dine to-day?' 

'In behint yon auld fail dyke, 

I wot there lies a new slain knight; 

And naebody kens that he lies there, 

But his hawk, his hound, and lady fair. 

'His hound is to the hunting gane, 

His hawk to fetch the wild-fowl hame, 

His lady's ta'en another mate, 

So we may mak our dinner sweet. 

'Ye'll sit on his white hause-bane, 

And I'll pike out his bonny blue een; 

Wi ae lock o his gowden hair 

We'll, theek our nest when it grows bare. 

'Mony a one for him makes mane, 

But nane sall ken where he is gane; 

Oer his white banes, when they we bare, 

The wind sall blaw for evermair.'  
	As I was walking all alone, 

I heard two ravens making a moan, 

The one unto the other say, 

“Where shall we go and dine today?”
“In behind, there is an old turf wall, 
I know there lies a new slain knight; 

And nobody knows that he lies there, 

But his hawk, his hound, and lady fair. 

His hound is to the hunting gone, 
His hawk to fetch the wild-fowl hen, 
His lady has taken another mate, 

So we may make our dinner sweet.

You’ll sit on his white nect-bone, 

And I’ll pick out his bonny blue eye;

With a lock of his golden hair

We’ll thatch our nest when it grows bare.

Many a one for him makes moan, 

But none shall know where he is gone; 

Over his white bones, when they were bare, 

The wind shall blows for evermore.”  




Again, to ensure of students’ understanding, students can re-tell the story or even draw a picture. Likewise, the teacher can show some illustrations for discussion.  (see figure 1). 
	Figure 1. The Twa Corbies

Arthur Rackham’s Some British Ballad (1919)

“The Twa Corbies Details”, Fromoldbooks
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2. Literature Groping
Being a ballad, “The Twa Corbies” is told with restrictions. Therefore, the teacher can help students’ understanding of the deeper meanings of the poem by following questions, 
1) Why was改過去 the speaker walking alone? 
2) How do you think of the sound of ravens? 
3) Can you make a connection between the speaker and the moan made by ravens? 

4) The body of the knight was put near an old turf. Why the place? 

5) What is the suggestion of “new slain”? 

6) What are the similarities between the hawk, the hound and the lady? 

7) The hound was hunting and the haw was trying to fetch something for food. How about the lady? Can you find any implication among the three and their behavior? 

8) The knight was newly slain. But according to the line “his white nect bone”, why was the knight’s neck bone visible? 

9) It is specifically delineated about how the ravens tried to decompose the corpse of the knight. Why? 

10) The story ended with the wind. What kind of milieu it is created? 

3. Production: 
To encourage the participant of all students, the teach can have a RT script as follow, 
	
	“The Twa Corbies”
Character List

Narrator

Raven 1

Raven 2

Hound

Hawk

Missress

Chorus

	1

2

3

4

5

6

7

8

9

10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

25

26

27

28

29

30
	Narrator: The story is about solitude and a murder. The story is about what I heard on a sunny day but I was in a bloomy mood. 

As I was walking all lone, 

I heard two ravens chatting which sounds so deploring, and they said, 

Raven 1: Hey, where shall we go and dine today? I am so hungry. 

Raven 2: Well, can you see there behind you? 

Raven 1: Yeah, so? 

Raven 2: There is an old old turf wall. Believe it or not, I know there lies a new slain knight. 

Raven 1: Really? But his relatives will come and find him, right? So, we can do nothing with the newly slain knight. 

Raven 2: No No no. Nobody knows that he lies there except his haw, his and his hound and his beautiful mistress. 

Hawk: I am the knight’s hawk. I know the knight is dead but what can I do? I am so hungry and I need to hunt for food. 

Hound: I am the knight’s hound. I know the knight is dead but what can I do? I am so hungry, too. I need to go and fetch some wild fowl hens. 

Raven 1: Well, his mistress knows his death right? At least, his mistress can go and ask for help. 

The Mistress: I am, well, I was the knight’s mistress. I know the knight is dead but what can I do? I am busy too. I have another mate and we are busy having fun. 

Raven 1: Having had another mate already? That’s really soon. 

Raven 2: Yes, and that’s why we can make our dinner sweet. 

Raven 1: Hurrah, then, I will sit on his white neck-bone. 

Raven 2: I’ll pick out his bonny blue eye with a lock of his golden hair

Raven 1 and 2: We’ll thatch our nest when it grows bare.

Chorus: Many town fellows worry about the knight. But no one knows where has  gone. So, when the white bones become bare, we can see nothing and forget anything except we know, the wind shall blow forever. 


From the script, we can see the repetition of “What can I do” and “I am very hungry” of the hound and haw, while the lady claims to be very busy. From being hungry to being busy, the learners can understand the sarcasm made by the foil between human and bestial world. 
Conclusion

Flynn (2004
) points, RT is a rehearsed group presentation of a script that is read aloud rather than memorized. O’Neill (2001
) also emphasizes a lot on the oral expression than memorization.  Memorization may increase students’ stress and reduce their learning motivation. Therefore, RT helps to solve these problems. On the other hand, before the performance, students are asked to rehearse again and again to convey the story theme and character development. Albeit students are not forced to memorize lines, repetitive rehearsals may have helped their memorizability. The repeated practice enhances students’ interest and their reading fluency (Prescott, 2003
). Memorization thus is not a problem soon after students are not stressful. In this way, adapting ballad in RT is a better alternative since a ballad is shorter in length with an unusual plot. A ballad, one of the genre of poetry, is also full of musicality for memorization. Therefore, adapting ballads in class encourage students to read out loudly, and may also motivate their interest in poetry. 
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