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Electronic Village Online :

Professional Development for Teachers in TESOL

EFMNER : BEISEEE TESOL

Aiden Yeh"
Abstract

Professional development for teachers, regardless of ethnicity, highly
depends on one's motivation and determination to learn. For many teachers,
professional development does not come cheap. The price for paid courses
sometimes exceeds the amount of salary received; hence, it becomes a
detrimental factor in pursuing professional growth. This is where the TESOL's
Computer-Assisted Language Learning Interest Section’s (CALL-IS) project,
Electronic Village Online or EVO, provides teachers from all over the globe
access to professional development sessions that are totally FREE of charge.
The EVO coordination team and moderators work as volunteers and offer their
time and efforts also at no cost. This paper rep6rts the outcomes of the
Non-native English-Speaking Teachers in TESOL (NNEST)-EVO 2014 - a
3-week discussion-based (asynchronous and synchronous) session where
participants had the opportunity to explore the issues facing schools and
universities where non-native and native speakers of English work together to
create instructional excellence. The weekly activities were outlined in a way that
would introduce what the NNEST Interest Section is about and how it can help
English as Foreign Language/English as a Second Language (EFL/ESL)
teachers in understanding the issues that concern them, from personal
Perspectives to academic achievements and goals. Some of the issues were

Personal, and therefore, sensitive in nature. However, the participants looked
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INTRODUCTION

With the advancement of Internet technology, accessibility to engage in
professional development to expand knowledge and enhance skills has never
been easier. For teachers, one of the traditional ways of participating in
professional development is by attending local and/or international conferences,
for example TESOL or IATEFL. However, attending such conferences does not
come cheap; airfare and lodging, plus conference fees can be very expensive.
For some teachers, the cost is more than their monthly salary, and may not have
access to other sources of funding, thus finding it impossible to travel and
participate in traditional forms of professional development (Yeh, 2011).
Recognizing these constraints, the TESOL Computer-assisted Language
Learning Interest Section (CALL-IS) took advantage of the availability of
technology and the advancements of online distance leaming’courses and came
up with an idea of bringing a similar-high caliber TESOL colloquia, forums,
discussions, and workshops to teachers all over the world thru the Electronic
Village Online (EVO) (Hanson-Smith & Bauer-Ramazani, 2004). The EVO is a
5-week session (from January- February) offered entirely online to language
teachers worldwide every year. Usually there are about 10-12 sessions offered,
and some of these sessions are also presented at the TESOL annual convention'.
This paper reports the outcomes of the Non-native English Speakers in
TESOL Interest Section (NNEST-EVOQ), one of the EVO sessions offered in
2014. The participants of the NNEST-EVO 2014 had ?he opportunity to explore
the issues facing educational institutions where non-native and native speakers

of English work together to create instructional excellence.

LITERATURE REVIEW

Professional development can include “formal or informal learning
experiences throughout one's career” (Fullan, 1991, p. 326). Marsick & Watkins
(1990) state that formal learning is “institutionally-sponsored, classroom-based,
and highly-structured, while informal learning is a category which includes

incidental learning, may occur in institutions, but is not typically

1 . s 5, Bl :
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and control of learning rests primarily in the hands of the

classroom-based...
professional development may include

learner” (p. 12). Traditional forms of

annual local, national, or international conferences, workshops, lectures, and

1993), while the most recent forms of professional

seminars (Little,
s of practice (Lave & Wenger,

development activities include joining communitie

1991), co-teaching, mentoring, coaching, reflecting o
1993), self-directed learning, and action rese
take part in professional development to gain

1 class lessons (Schifter &

Fosnot, arch (Guskey, 2000).

In-service teachers frequently
certifications and because it is required by their school administrators. For some
pating in professional development programs is a
growth (Fullan, 1993), to increase professional

(Huberman, 1985), and to enhance students’

teachers, however, partici
career decision to stimulate job

competence, gain job satisfaction
). Teacher development is something that

learning (Fullan & Hargreaves, 1996
teachers can do on their own and for their own sake (Edge & Richards, 1998).

According to Deci & Ryan (2004), the propone

(SDT) of motivational development, intrinsic mot

nts of Self-Determination Theory
ivation emanates from the self}
is also about having the
yer, 1992, p. 305).

itional professional

it is self-determined and therefore, autonomous. It
“ability to make choices regarding one’s actions” (Wehme

Killeen, Monk, & Plecki (2002) have argued that trad

development is costly and hierarchical in nature. And as Garet et al (2001) posit

they are “widely criticized as being ineffective in providing teachers with

and content necessary for increasing teachers’

knowledge and fostering meaningful changes” (p. 920). However, the advent of

gufficient time, activities,

new technologies and the massive popularity of the Internet provide endless

in delivering and/or facilitating

continuous online teacher professional development (oTPD) (Lock, 2006). In

possibilities for innovative approaches

addition, the dynamic nature of oTPD using interactive web tools bridges the

viding teachers access to professional development.

arison to f2f or traditional learning, learners in computcr—mediated

gap in pro
In comp
physically present in

th the instructor and/or other learners (Salmon, 2000). For

a classroom to be wi
o the implications of CMC provide them a certain

communication (CMC) environments need not travel or be
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and Harasim’s
e atione (1994) study found that the pedagogical and technol
ions that . echnologi
fo ial at have surfaced in recent years have shown in d o
1 social int i . crease i
nteraction and collaborative work. This development is b poren!
nt 1s based on the
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factor (Brufee, 1999). e

Computer-Mediated Communications (CMCO)
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as ‘conmu a W 1 Iel ent pa t]e a
l l S Sep I’atcd 1 space a ([ (0]
CMle, I led]ﬂted by llltelcon]']ected C()mpufBIS (p. ;45). Ihele are rWO [ypES /0
C. ASynChl‘OIlOLlS da y y (S p(!St] 1gS
f
. . nd S IlChI'OHDUS. In as HChI onous EI’l\ril‘OI]lll ]113, i
0 1‘(}!11131101‘1 Sha C t etot 1]1](
l I d are Staggered. The pal'tICIpantS ha-\ie more time t h
e dlSC S 0 | y
ai)”lt (th ussion tOpECS, l'eﬁlle theﬂ I‘E:SpOIlSeS and pOSt th h
| N €m whenever tlle
wan I(Fa]l] (Hl—(iC()!gl()u, ] 999) Exam e a 0 t
l . pl S Of SyI‘IC]JI
. l . l Onous comimunica ons
are: ellla]], dlSCUSSlOH 1151 (gl‘Oup hst, e—llSt or liSt-SE] V), bll]lf:t]ll boa[ dS, fOi u”.l.,
. yl’lC nous c i y
Dmmunlcatlons, on the Othf:l‘ hand are commo I fell t()’
61( S ]“ (8) 3 n Ie ed

as online chat or i
real time chat where the participants are online at th
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voice chat. LaPoin i
te (2007) claims that “synchronous virtual voice setti
settings are

appealing as lear :
ner:
- . s gain the advantage of voice plus the t
1on ot to : i ) contextual
ne, enthusiasm, inflection, speed, as well as hesitati
’ esitation and

silence to provide richer information” (p. 94)

Electronic Discourse
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Figure 1: CMC Discourse Types

CMC Discourse Types
o-mail, blog enfries and posted comments.

b forum-based discussion, list-serv or online
| aroup discussion, wiki entries and posted !

comments, podcast entries and posted B

comments, ete. !

Voice and/or text chats including instant

s messaging using various online chat tools i.e.

vahoo! Messenger. MSN, Skype. etc.. Audio
and/or Video Web conference with or
without text and white board applications.

web-tour. etc.

i lectronic
Harasim (1990) has written extensively on the potential use of e

interaction and collaborative professional

i i nhancing peer ! .
O o ) rovided 1n traditional or

development activities that were previously P ‘ s )
face-to-face forms of teacher education or learning. e
ace-to-

ial ni social
ctronic discourse that set a potential niche for a

cteristics of ele . -
- h she refers to as the learning approaches n a

i i hic
learning environment, W AP
«collaborative learning horizon™: (1) many-to-many communi :
independence; (3) time independence;

uter-mediated interaction (1990, p. 42-43).

4) text-based format; and (5)
These characteristics, which are
f CMC and information
s used in CMC, and
d via CMC

o discussion 0
relatively similar fo Rapaport’s (1991) discus -
te the various communication paradigm
i i nd accesse

how information is distributed, published, retrieved, a ;
s. forum, discussion list, computer conferencing

retrieval, often deno

tools i.e. email, bulletin board:

(webcast or chats), and the like.

Background .
i fessional Development Sessio
B o m ders, one of the

ffered bY

Electronic Villa

Compared with other professional development provi

i are O
ot e ta that EVOQ sessions are free and
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experts in using Web tools as part of their language instructions and/or
knowledgeable enough on topic/s of their EVO session. These EVO moderators
are volunteers, so are the EVO coordinators and participants. There are no
course fees and participants are not graded. Although there is no money
involved, the process of vetting EVO proposals, training of EVO moderators,
publication of Call for Participation, and the way the actual sessions are
conducted adhere to the same professional quality TESOL colloquia,
discussions, and workshops are known for. The EVO sessions are not formally
sponsored by an institution, nonetheless the structural and core features of EVO
follow a highly structured outline of events from proposal vetting, moderator
training, and the detailed line-up of the weekly activities. Most of the

discussions and hands-on workshops are geared towards providing the teachers

with the knowledge and skills that they could personally apply in their own

teaching contexts. EVO participants (also teachers and professionals in their

own right) who voluntarily signed in the free sessions are advised early on to
participate in a few sessions to maximize their involvement and benefit from

their experience (Yeh, Rogers, Philp, Chattopadhyay, Arena, & Stevens,
2011).

Training and E-mentoring in EVO

The EVO coordinators send out a Call for Proposals (CfP) in July.
Submitted proposals are then vetted, and moderators are notified whether their
proposals are accepted or not by the end of September. Accepted proposals are
immediately notified about the EVO coordinators’ comments and suggestions
for improvements on their syllabus (session description and weekly outline of
activities), which they could refine during the EVO training period, and they are
made aware who their EVO mentor/s will be. During the training, the EVO
coordinators also serve as mentors for the moderators, and past EVO moderators
are also invited to mentor new/incoming moderators. The mentors will be the
contact person if they needed help with the technology that they plan to use in
their respective session i.e. setting up their session platform (a wiki, Yahoo!

Group, Google+, etc., where main communications and distribution of learning

_- -~ iy G 11 . 1 “
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n synchronous webconference (i.e. how to use Elluminate, WizlQ as a

e room), EVO Moderators undergo 2
s needed for effective online moderation. They also

training O
virtual conferenc 5_week training where

they get to hone their skill

have the opportunity to try out new tools that they could use in their own

such as webinar or video/audio conference platform for

respective session
meetings or presentation; it is also
e of Yahoo! Group or Google+ commuil

platform for asynchronous discussions or learning/course management system

(LMS/CMS).
g the first week of the EVO Moderators® training, discussions are
s on EVO and what

synchronous a chance to familiarize
themselves with the us ities as the main

Durin
based on the required readings about e-moderation, paper

practical applications of online presentation skills,

makes it unique, articles and
participans. Moderators are reminded that

and tips and tricks in engaging online

the participants are also busy teachers who probably may not have enough time

to go through the planned activities for the session, and would be active in the

first couple of weeks and then lurk towards the end. Lurkers have their own

ger participate as they used to, but it does not

personal reasons why they no lon
messages or follow through the events.

mean that they do not read the discussion

Having all the materials i.e. syllabus, required readings, and links archived in

lows them to peruse these files whene
eck 5 of the EVO training gives them the chance to

in a course/session, and in a way provides

the Yahoo! Group al ver they have got the

chance. From Week 1 to W

experience how it is to be participants

them with the chance to reflect on what they expect from a good moderator. The

exemplify ~what online

EVO coordinators work hard to effective

moderators/facilitators should be and the training itself becomes a stage for

showing how to conduct dynamic asynchronous and synchronous discussions,

and how to attend to participants’

how to facilitate online conversations,
e EVO moderators with the

questions. Weekly benchmarks are given to guid

they also serve as reminders for deadlines. They are also

(0] SGSSiOﬂS’ Yahoo! Groups or session latform and
P
how

weekly tasks and

encouraged to visit other EV

look at how they were set up, how creative the sessions’ logos are, and

sl Oyheervine that other moderators work
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are Perfor@ng in their own session preparation. By the end of the traini
sestqmns \.Nthh have incomplete syllabus, materials or readings to be zn;g"
tl’l.C]_T‘ session that are not readily available on their session’s discussion L;:ff .
w1kjl: to be used as course/session webpage, and other required informalzion o\j:;
not be offered. Announcements of the Call for Participation are made in ,earl
Zle?en;b:r and registration for the sessions is in early January. Participants ar:
vised to enroll in not more than 2-3 sessi
and energy, and truly benefit from theseS::sS;ic};rls;O ot devrs e
| F-or .EV-O session participants, their learning as an outcome of thei
PaﬂICIpathD in an EVO session could be measured using 1) their perform: .
in the c.OTnpletion of the weekly tasks provided by the moderators, 2) their larlce
of pftl'ti(:lpation in online discussions, 3) quality of responses ,ive B
quality of the produced-work, for example blog, wiki ISSS{g)I‘l n; .
e-bro.chure. During the 5-week session, EVO participant; get to I[)ezl;; anj
acc-lulrfa new skills and knowledge (which vary based on the purpose an
objectives of each session). Although EVO coordinators and moderators cmﬁd
only s-ee the session-learning outcomes of the active participants, the materials
used in the session and links to the recordings of live discussions are made

availabl ici i
e to participants, which they could peruse whenever their time permits

NNEST-EVO

In th. . . . . . “
is discussion-based session, participants had the opportunity to expl
ore

the issues facing schools and universities where non-native and native k
of English work together to create instructional excellence. The ke isszpea ﬂjs
ieneral]y outlined by the session moderators, which were then exioun;:dwazz
ﬁi\lfz-iop]u::c}t:y ;g:ei{t speakers, who are experts and renowned researchers in the
. | ek they shared new insights, knowledge, and practical
]t:);ofesswnal development strategies aimed at achieving professional growth. B
di(:c;::i doznt:el():551on, particip%mts .reﬂected on key issues that have beez
ed at future directions for TESOL NNEST-IS. The weekly

OUtlLIlB Of actlvltle
s and the 1SsuU€Es COVCI‘Cd W H be dlscussed m thB RE:SL[HS
1
g
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The use of qualitative methods is usually underpinned by a constructivist

paradigm, in which reality 1s viewed as subjective and socially constructed by

people active in the research process. Unlike positivist paradigm, which aims to

be objective in reporting and analyzing rescarch findings, the constructivist

cording to Mertens (2010) is to «understand the multiple

social constructions of meaning and knowledge” (p. 18). Constructivists prefer

researcher’s goal ac

modes of data collection that are more personal and interactive; thus, interviews,
observations, €ase study designs, and document reviews are the primary
methods used. In constructivist paradigm, objectivity in the data, interpretations,

and results 1s substituted by confirmability (Lincoln & Guba, 2000). Mertens

(ibid) posits that data can be tracked to their sources, and the logic uses 10

assemble interpretations can be made explicit in contexts, which also emphasize

understanding and analysis of qualitative data. The interpretive approach is

appropriate for analyzing the results from the research methods used in this

study, i.e. analysis of the electronic discourse that took place in webinars and

asynchronous discussions.

Online Conference Transcripts

Synchronous voice discussions provide a valuable source of data that voice
application brings. Data analysis of synchronous voice discussion using
conference transcript is valuable in identifying discourse patterns and cognitive
and interactive activities that took place during the online discussion. In this
study, synchronous voice conferences were conducted to bring the invited guest
speakers and the participants together. Conference transcripts were analyzed
following the methodology of discourse analysis developed by Harasim &
Bakardjeva (2002). They posit that participant utterances in online discussions
can be classified as cognitive speech acts (clarifying, summarizing, analyzing
information, supporting the learning process) and/or interactive speech acts
(acknowledging, giving personal information to establish harmonious
relationship between participants). According to Hewson, Yule, Laurent, &
Vogel (2003), clectronic discussion groups arc composed of people with the

s iar subiect. Online discussions are email based, which

announcement i i
e s, questions, and replies sent to the online group are automaticall
istributed i ( o
. to all its members. Messages are sorted by topic (also kn .
thread) and they can al i v
so be archived and acce i
. ssed online by going t
- ° '

site (Maier, Barnett, Warren, & Bruner, 1998) sl teson

The following r i
o owing research questions helped construct the data analysi i
is discussed in the following section e
1. What were i
: ere the key issues explored during the 5-week NNEST-EVO session?
2. What new insi ] i _ ot e
insights were gained by the participants as a result of their

participation in this session?

3. What ki .
" ind of support and practical strategies were shared for NNES
participated in this session? ' e vl

RESULTS AND ANALYSIS

Ninety eight professionals joined the Googlet community (G+), whi
ther_e were an estimated 978 visitors to the NNEST-EVO wiki. The partil:iW "
were from VEhlrl-OUS countries and ethnic background. The average numbpémj’
people who joined the synchronous live presentations was 15-20 whil:a3E fo
Zsznchmnous discussions at G+ the average number of active parti;ipants WOr
-8 (out of the 15 who posted their self-introductions); these active participani:

posted insightful comments whi
hich were very helpful i i i
s y helpful in carrying out meaningful

Synthesis of Points

The' l'(ey points of discussions during the five-week session, the insi
thaft participants gained, and the actions taken are summarized in T,able ImSlghtS
?:;ntg d.lscilssed in more detail in the following section. Their undersfand?:l:j;

. opics helped changed their perceptions and withheld misc i

- onceptions, thus
tgh Eillr-lgn‘::m a sensje of empi.;)wen'nent knowing that they can be as competent as
by 1‘«::1 English-speaking-teachers counterpart. The insights gained are
- thoe taet 'key points as they involve awareness of the situation, their role in

ctions they have taken and the actions they need to make in order for

Chan et 1 i V |
g 0 happen, and that Cl aﬂge mne ltabl haS to ﬁrSt come ﬁ'{)ni the
y :




100 =11 BEEmEINEHSHHE
d, and Actions

Table 1: Synthesis of Key Issues, Insights Gaine

Session Key Issues
My-ths and
misconceptions

NNEST movement

about

Participants’ Needs

Awareness
- Identifying the

advantages &
disadvantages that both
NNEST and NEST bring

- Need to change pysche

and misconceptions

Taking leadership roles

Effective collaboration
between NNESTs and
NESTs

Mentoring practices

Professional
Development support
Native
ELT- as
glocally

speakerism  in

constructed

Need to take action in

TPD

- Need to take steps in
self-empowerment

- Need to practice

inclusivity

a mentee

support

practices

Key Issues from the Weekly Discussions

: . . ou
During the first week of the session, participants joined the gr

- . o
place, exchanged introductions and became familiar with the gr

meeting

env me (i € ca BC[E alt cles 0 ilf.‘, as g“cd t()[HC, paIt
1Tron nt ( Oogl ) I d Se]. d 1 1 S 01 t S1
n 2

i i ion on NNEST T
. cunchronous and asynchronous online discussion

| RN

™ .
Need to take part in both

roles: being a mentor and
Need to avail and provide

Need to learn, reflect, and

Participants’ Actions

- posting comments

- reacting to
readings,
presentations, and

others’ comments
_ joining professional

networks and

groups

- making effort to
change

- sharing  personal
experiences

- reflecting

- continuous learning
and engagement

- providing and
practicing
resolutions

- making the change
to achieve proper

qualifications

apply theory in real world

p online

icipated
ESOL
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Interest Section and NNEST movement (i.e. contextual opportunities and
challenges in NNEST issues). The guest speaker was Ali Fuad Selvi, Ph.D., who

talked about the myths and misconceptions about the NNEST Movement and
the NNEST/NS dichotomy (Selvi, 2014).

The second week of discussion gave the participants the chance to learn
more about the possibility of taking leadership roles in regional and
international professional organizations, and the effective collaboration between
NESTs and NNESTs. The guest speaker was Yilin Sun, Ph.D. (2014-2015

TESOL President), and she talked about how to get involved in leading in

regional and international professional organizations, where she looked at this

issue from a non-native English speaker's perspective. In her session, she”

discussed the challenges, strategies, advantages, and successes of assuming
leadership roles in professional and scholarly associations such as TESOL.

Based on her background as a non-native English Speaking educator and her

cross-cultural teaching, research and professional development experience in

China, Canada and the United States, she also addressed the roles and

responsibilities of non-native English speaking ELT professionals in the
changing global society.

The third week of discussions focused on mentoring practices, which was

entitled “Mentoring and Being Mentored as Teachers of English: NNEST’s

Effective Roles and Practices”. In this session, the speaker, Dr. Valerie Jakar, a
Ll

specialist in professional development for teachers of ESOL, presented some
basic tenets of what it means to be a mentor in the English teaching field. With
the assistance of participants’ contributions, she discussed the problems and the

merits of NNEST’s roles in the mentoring process — as mentors and as mentees.

For the fourth week, Kyung-Hee Bae gave suggestions for graduate

students on taking the first steps toward a professional life and learn how to

write grants, funding and how to provide support NESTs/NNESTs

professionally (training, publications, conference presentations).
The final week, Dr. Nathanael Rudolph covered the issue of native

Speakerism in ELT, where the he presented the idea that native speakerism is

constructed glocally, in the interplay of localized and globalized discourses

e, o
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English might be or become in a given context. In turn, the discours"ej;ii :ftl\:;

i ttempt to define the roles teachers (\ivhet‘her ! '
Speakerls'm ! ) an and/or should play in a given context, effectively creating an
erlli:::ttij; s?p:.ce for different individuals. With such in mind, Dr. Rudolph led

open d cussion O hO Elke 1S1m llt bli: adeGSSBd m th&
18 1 n W ]latlve Spe T Il’llg
an p

i ional activities.
workplace and via profession

Insngll;‘:e(i:"::gle and length limitations, only selfacted data are sha::;ir 61;1 'j]:lz
paper to provide examples of participants’ insights that were
- dujintgh;he;r:tlz;:;;Z:S;?I;:lad Selvi, Ph.D. talked about the my‘fhs
In'week ,t' nsg about the NNEST Movement (Selvi, 2014?. .The l%ve
- 'mlsconcep " January 14, 2 pm GMT. Instructions on how to join the live
SeSSIiZ]; \:\:‘: B;(:sct):d on the w;ki and were distributed to various progessicllmtli
Zzstiforks such as the TESOL lists, and so on. The session V\:’aS recorde hznc 3
link to the recording was shared to the same networks to give tho;ea\:aﬂ o
not participate synchronously the chance t;) listen a;;lo E:J\C;E;t(clzht,o att;1 —
learning opportunity. The reading materials were u

(V) % ici 50 they could
ior to the live session; this gave the partlclpants to read them
pri g

p
ontr I)L[te to t] (= dlSCUSSl()!lS W]llC]! were ngl(ied hy a st 0[ elevallt o1nts
conirlt

(Figure 2).
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Figure 2: Reading Guide to Material

Readings: — o - E ]
1. Blog post by TESOL President Dezna Boraie - http/blogesolon /nal i ing-teachers-and-trajners-stil-idealizedy

QORGANIZATION OF THE ARTICLE FOR EASIER NAVIGATION
* Introduction (p. 1-3)
+ Problematization of the native speaker (NS) construct in ELT/Applied Linguistics -
+ Reconceptualization of the native speaker-nannative speaker dichotomy - (p. 5-6)
+ The TESOL profession under the influence of NS model - p.68)
¢ Tha NNEST movement - (p. 8-10)
+ COMMON MYTHS AND MISCONCEPTIONS

{p.3-3)

© Myth 1~ NNEST mavement is for NNESTs (Tam a NS, andl 1 do not belong heret) - (p. 10-12)
© Myth 2 - Native speakars are from Venus, non-native speakers from Mars. ('We are tiva differ
¢ Myth 3 - NESTS are better teachers than NNESTs (or NNESTs are better teachers than NESTS)
o Myth 4 ~ Leamers prefer NESTs aver NNESTs {Supply-demand debate] - (p. 17-19)

9 Myth 5 - Why NNEST movement? The field of TESOL is diserimination-free - (p, 19-21)

© Myth & - Nevertheless wa need ‘NS’ as a benchmark o define our goals in TESQL - (p. 21-24)

& Myth/Reality 7 - 45 lang as NNESTS call themsalves “NNESTs * they vil perpetuate their marginalization (The nomenclaturs debate - What's in a name?
(0. 24-26)

+ Condlusion (p. 27-29)

ent species”) - (p, 12-15)
- (p. 1517)

)-

The discussion on the live synchronous session was followed through on
the Google+ community, where Dr. Selvi posted follow-up questions:

(1) Are there any other myths/misconceptions you would like to add?

(2) Do you believe that NNESTs will perpetuate their self-marginalization

by their title? What is your alternative to “NNEST”?

(3) What are some ways WE should consider pursuing to establish equity,

professionalism and non-discrimination in ELT profession?
There were 23 comments posted. The earlier studies on the NNEST issues
focused heavily on identifying the advantages and disadvantages that NESTs

and NNESTS bring to the teaching situation. De:spité| the fact that the question of

“Who’s worth more, the native or the non-native?” is pointless (Medgyes, 1992),

there has been a perennial asymmetrical power relations between NESTs and
NNESTs. The discriminatory workplace and hiring practices are often bitter
manifestations of the unspoken premise indicate that NESTs are better teachers
than NNESTs. However, using a causal relationship between these titles and the
associated teacher skills and competencies would be relevant to the NEST and
NNEST constructs, and thereby compound the existing dichotomy between
NESTs and NNEST.

The comments posted by participants were personal and in some cases,

sensitive, as they come from real experiences- good and bad. As shown in
FiHlll‘e T N

1 R T A
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and that it takes effort in changing a teacher’s psyche in realizing that one’s
ethnic background should not be a ground for inferiority. Belonging to support
empower teachers (NESTs and NNESTs) to aim towards

groups would

achieving professionalism and credibility.

Figure 3: Participants’ Comments

Burcu

i Marek
ar
5 Jan 18,2014

1 think that l-Jy-.IES_T's will not perpetuate their +Ali Fuad Selvi
self-marginalization a5 long as they are Very true. And many MMESTs do feel inferior
informed about the activities like NHEST to native speakers, | remember a discussion |
movement. They should notice that they are had with another Polish teacher inIH San

also good language teachar; '.‘:\thrthaw ) Sebastian who was very highly qualified
strengths and weaknesses in their teaching (DELTA). 1My job application had just been
skills, These weaknesses should not make +umead down because | was't a native

them see themselves incompetent In speaker, and | loudly vented my anger and
language teaching because both.E:LESTs and spleen in the staff room. | was durnbstriick
MMESTSs have advantages and disadvantages when she said: Surely, you can't compare

of being native/non-native speakers in yourselfto a na*ive—s;;eaker

lenguage 'reach_ing, As for my altemative to There are many other NNESTs whe feel
NNEST & EE'QI'Sh TEa:i'lers exactly like she did. Infericr. Because of years
Commu‘nlty,Movemem couldbe.an . " of hearing everywhere that native speakers
altemative because it can be understood from are better teachers

the title that this movement is for both Bl

natives and non-natives. Thus, we can A=

prevent Myth 1 (NNEST Movement is for
NMESTs (I'm a NS, | do not belong here!)) in
our case.

n, one participant shared her own teaching context where

In the live sessio

the NEST construct is very much practiced, thus, the psychﬂlogical affect it has

ion that they will never be good enough to
er post that

on local teachers perpetuates the not
equal NESTs. For example, a participant from Turkey revealed in h

teacher trainings in universities in her country lack awareness on this matter; she

posits:
We are educated to take the native speakers as a model throughout our
education and we are one step behind them whatever we do since
English is their mother tongue. This feels so bad. 1 had this
I-am-not-a-native -speaker syndrome until last year. Unfortunately, Ido
not know what we can do about it because I am young and

inexperienced. I hope this kind of eye-opening sessions will spread the

idea.
The value of the online discussion gave this participant the chance to

reflect on the ramifications of this issue on her own teaching environment.

Another participant in the live session commented on his experience

- S s e tiative
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S[)GEI(EIS, and KOIG&D tEaCh‘BIS are not EXPGCEBd to fBaCh SlL!deIltS beCElLlSe Df the
y
]) cmise tllat the dare IOCal teaCheIS alld that l'he!_l Enghsh p ()f—CIenCy 1S not
h Ip M
I e paIflClpaHtS a]SO leamf}d some t]lEOIetICaI Llnde ll'l]llllgS OfI'J JESTS
WO (! EIlgl]ShES, Ell'ld IﬁllgUElge & ldBI’ltI[y. FO] lIJS'[ElnCe, m Flgure 4, there was a
1SCUSSION EtbOLI K one p rt Clpant
([ us t aCth.l S (20()6) mner aIld Outel CHCICS. A”.d arta 3
WilO haS had h p la uage
18 Shale Of t} (4 pOSltIVB and llcgatlve €xXperiences as a Ilg
g

TC 1N 1 1 y
acne aske(l Or more I()]]I at on al)Dut Kachﬂl Stleo Se
(& l £ A paratﬁ dlSCllSSlOIl

thread was created where it was discussed at length

Figure 4: Participant’s Query re. Kachru’s Theory

E&.iden Yeh
OWMNER

~an

2014
I like the name you suggested Marek. And
many thanks for sharing your insighté an thi
issue. I agree, there are many NNESTs wh -
feel. inferier and insecure about their non- i
nat-wene.ss. This kind of self-defeating
attitude is quite commeon in Asian countries-

mostly countries fr
, om Kachru's ex i
circle. e

-|Show less

Marek

Jan 18,2014
+Aiden Yeh :
And |F’s a_uicjc»u:s circle. The more you think
yu_ur inferior, the more inferior you'll actuall
get, by losing job and professional 3
ldevelopment opportunities. Excuse my
Ignorance, but what is Kachru circle?

Show less -

During the live discussi i 4
ssion, the participants gave a few insights regardi
ing

I l.lt (0] t ! ed 1 t . IOW p]O\‘l €s a
DOSSIble eSDl 1ons to he 1Ssues rais n hE'. S€ss10n Iable 2 be d.
fe W Of EheSB SuggCSthI]S, Wthh mC]lldB the Heed tO p] BCtICG l]lC]LlSlVlty m our

professi ievi ificati
ession, achieving qualifications and benefits of being NNESTs and
and what they bring into the classrooms. -
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Table 2: Participants’ Suggested Resoluti(E

II
|
lie [Gloucester, VA] . = —
= '1111[3 p to us in the TESOL field to live the inclusivity as an example to uﬂ
It will be uj

students and colleagues.

I‘ .ti d t I 1 t S‘ ED[

q i thi iS 1mp0rtan and necessar
0 e secon llf:StIC)'.ll, I lhll’]k tha NNES ) o ; the
reasons A_h ah’eady Stated. N() W it iS up to us ]IlDUI‘ hﬂ'lng pra(::tlces and -h(Wv we !
1 1 d bO h all qualiﬁed teaChBrS in our praCtICe aI‘ld appI’GCIate t! e g 1tS tlley |
nciugae t

bring to our programs and profession.

g p . ely

But ou lllade a OOd 01I1|.‘, Ali, ab()u.t EIlgllSh as a l ngua fl anca t comy 1et

Cha]yle thC playlng 1leld. NOW w¢E nOt Dl'lly SHO[JLD anhlde a]l qualll e(l
g S

tea(.‘.lleIS, but IV[ SI tO hc CDiIlpCtlmE. ‘

U :

O the SnggCSth[lS t() Chal’lge the tltlB NNE‘/SIS (See Iab]e 3), ()ther a telnatlve
n

e S Ch as a 1mn the 1 | ]! nan I 11'61}’ new ter

g dtOte aB,O eﬂt ms
WEere Ve ddl h WO d p (8181
g ] u

SuCh as lal'lgllage mar glllallzed tBaCilel S/Studellts, IIlOI]()lingllal Speakels ar (l
b]ll]lgua[/lllultllmgual S[)eakel S tO 3V01d ELII thel Sllpp()l |‘.]_I]g the [‘ISI IJI‘] ES I
. :h:t: 13 ]‘n h: end, one IEI[I:]I:EHI: :1 unEd hit :h:ES]ng ﬂpIEfaIatl: tEIlII 18

d]ff cu { since 1he() o1ten (l()E:S Jall i [ela‘e tow at 1 a])pell mnre conte B

Table 3: Resolutions on the Name

be
ing i i lves as NNESTS can
I am wondering if calling ourse ;emg s ot 1l
tic if we are confident m 'NNESTS
—— i king situation. We can
Soonhyang how to utilize our NNESness in our working simation. He 48
[Nesw York] | call ourselves as a proud NNEST as Paul Matsu
in his article long time ago. ‘ ‘ -
— Some terms have been proposed to substitute the teg;s; NS Zﬁd
i a
NNS, for example, monolingual y ‘ng; kers ol
bilingual/multilingual speakers. Why n;)]t us 31% & promanne
Flora new terms? If people keep labelmg_ thems tes a5 1 il
[Surabaya] NNS, it seems that they try to kegp ‘!wmg in kl bt
thus 1problems such as discrimination 1n working p
L NS/NNS myths may always occur.
i "multilingual” category and
Lesliz I guess Flora would put them in the "multilingu
[Gloucester, |15 the NS/NNEST dichotomy.
i i i NNEST
:VA] Yes, that's my point, Leslie. I wish t:;l sﬁﬁ: ?;elf}?;’ory |
ik t hm... yes, I agree wi . :
o dlCh.OtOH?Y- Buethi]es (gften) not going together -- they are no
[Surabaya] Fea11_1t)n/ are som

INEBALBEMRIESER 107
- SAEAeEEEE 107

Continuing that question, I've been interviewing MA TESOL,
students' reactions to NNEST literature, and many of them have

Geeta said that they didn't think of themselves as NNESTs until it was
[Philadelphia, (|pointed out by the literature. What do you think about a term
USA]

like "language marginalized teachers"
marginalized students" bein

Learners in public schools)

(analogous to "language
g used rather than English Language

One participant provided suggestions that were focused on accents and

language preference since he posits that students communicate more with
NNESs who possess different accents. He states:

With our interaction with our students, we should also focus on the fact
that most communication takes place among NNESs,

who have
different accents. As long as this is made clear

to the students, i.c., they
don't need to have an American or Brit. accent; they will still efficiently

communicate with other NNESs who use English as the lingua franca.

In other words, in his opinion, comprehensibility and intelligibility are

deemed more important in communication.
Another

administrators

participant, from Indonesia, suggested involving school

in the discussion since they are they ones who do the hiring.
Parents should be included as well because they are the ones who choose the

learning environment for their children, and that their choice affects the school’s
hiring practices. She asserts: “
Somebody mentioned about involving 'administrators' in this kind of
discussion. And I agree because they are the ones who hire the teachers.
Parents are also important. They are the ones who send their kids to

take English courses (and who pay for the course fee) And often they

choose a language school / course simply because there are some (or

many) NS teachers teaching there. So that is one of the reasons why the
administrators of language courses try to hire as many as NS teachers
as they can. That happens -- at least in my country.

Changed Perceptions

For those participants with different inelinatinme hafe . o o ..
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i i i ish accent and culture
implications of teaching students English and which English a

is being taught. Another participant from Turkey writes that pursuing to be like

NSs makes NNES students feel inferior and incompetent because they will

; . ) o o0 her
never ever be native speakers. This session gave her to consider changing

perspective in viewing the role of identity in the NNEST/NS construct: |
First of all, T want to thank you for this very interesting and informative
rve stated above, we are being lead to be like native

presentation. As Me '
feel like

speakers and sometimes this makes us, as students,
incompetent individuals. However, after participating 10 this

presentation, I could approach this issue from another perspective

because 1 have never thought about it in that way.

Participants as Contributors

The online discourse (synchronous or asynchrono
o the success of an online session. The

us), given in this paper,

show how participants could contribute t

level of participation determines the flow of communication, which generates

the ideas being thrown into the discussion. Participa
were active and engaged. They did not only

nts in this session were not

passive learners but on the contrary |
ut they also shared not only their thoughts and experiences

articipants could access, thus

receive information b
but valuable resources and references that all p
adding to the amount of materials made available for everyone to .peruse. For
e 5, one participant posted a comment sharing his own blog
mparisons between NNEST and

instance, in Figur
post on his review and perspective on the co E b | :
NNES on the G+ community while listening/participating 1n the live session.
professionally written article that is full of insights that adds

His blog post is a
participant contributed valuable

and expands the online discussion. Another
nst to many participants existed was the European
EU charter clearly

information, which unbeknow

Union (EU) law on discriminatory practices in hiring. The

o - i
states that it prohibits any type of discrimination based on nationality and/

i i i eate
ethnicity. This was a wonderful revelation because 1t validates the need to cr

one particularly in countries where blatant racial discrimination exists.
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Figure 5: Participants’ Sharing of Resources

=y

jan 19,2014
This is a graat discussion, and | vould be
interested to know w
about advertising far

the EU rules are
ive spaakers, and the

Jiden Yeh

SHER
VHER

HiMarek

There are plenty of articlzs on World Englishes
Read more

AidenYeh

Yes, 'd alsa like to know more about the EU
policy an hiring teachers- | didn't know it was
illzgal to specifically state native speakers’
onads

Aiden Yeh 0viER

iRecording of the session will be generated a few
Iminuies after the last person in the room |

Marek

H,
A few paople said they'd Iike to find out more about the
EU hich prohibit discimination based en your
native language. Here's 2 paragraph from an article|
wrote a couple of years back, and which was later

pultlished in EFL Gazette. | can send the whole article if

anyone's interested in reading, but nat sure how to
attach documents here, -
“Firstly, Aricle 21 of EU basic nights charter clearly
prohibits any discrimination based on nationality and/or
ethnicity. In addition, a ruling by Commission
Communication from 11.12.2002 on 'Free movement of
viorkers - achieving the full benefits and potential
94 final) states that ‘the language

must be ble and necessary forthe
Jobin question and must not be used to excluda
weerkers, so that advertisements requiring a particular
language as a'mather tengu ot scceptable.”

4EP
& words native
he European
o Question E-0941

speaker in job advertisem:
Commission ruled” Inits ans
the commission state

agamst any discimination caused by requirement for
native speaker knowledge in job advertisements "
Vihat is more, | understand that there have been at
least tvro cases in the UK in which the courts have
ruled it illeoal to discriminate t Enalish lanauaoe

Michael

| amreally enjoying the synchronous session nght now.
Here is something | wrote regarding edgyes and the
HS/MNS comparisons.

hiip/feltrantsreviewsreflections.wordpress.com/2012/
07/24/fighting-generahzations-with-generalizations/

Hide comments A
Michaeli
Hi Leslie,

I amvery happy you found the article funny
Read mare (12 ines

_Ali Fuad Selvi
100ERATOR

3 4+

Lichael, thanks for sharing the blog pest. Very
insightful and to the point. Excluding a NEST
inalocal context beeause the NEST is not

Michael Griffin

Thanks for the insightful response here. |
appreciate it | think this idea of native
speakerisminthe reverse direction s a really

Many participants have found the live session ‘enjoyable and informative’

(Table 4). For those who could not attend the live session, they made avail of the

recording, with some commenting that it was a ‘brilliant presentation’, and that

it gave them the opportunity to “understand the different stances of defining and
redefining NNESTs and NESTs.”

Table 4: Participants’ End of Session Comments

Soonhyang [New York]

Thank you.

I enjoyed the first EVO session | attended.

Session Leader

I guess it's a never ending debate

Elena [Tyumen, Russia]

Thank you for giving us "food" for thought"!

Sunny [Seoul, South Korea]

Thank you!!!! I have such a good chance to
understand the different stances of defining
and redefining NNESTs and NESTs.
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The end of the session did not mean that professional development support
for NNESTs stopped as well. Before the final wrap up, the moderators
brainstormed ideas regarding possible support activities that teachers could avail.
One moderator suggested continuing the discussion on inequity in a separate
forum. This was supported by another moderator who suggested the idea of
creating a ‘glocalized’ NNEST movement to eliminate the borders that divide
local and global issues for marginalized teachers (Rudolph, 2014). The
glocalized NNEST group in Googlet communities could overcome
organizational factions. The suggested name was ‘Forum for Equity and
Professionalism in TESOL". The group has not yet been formed at the time this

paper was submitted for publication (Figure 0).

Figure 6: Post-session Support for NNESTs

e ==

Nathanael
Nathanael Rudolph 110ODERATOR Rudolph
Week 5 + - Feb 14,2014 MODERATOR

AF. that sounds like a lovely idea. Let's do
it Why dont we give it aname that
transcends categories and organizational

Hi everyone! Many of us expressed an interest in
continuing discussion related to how privilege and
marginalization manifest in our particular contexts, and
how we might addrass inequity. ifyou would like to
continue such dialogue, | invite youto sendme &
message a—— lamplamningto Ali Fuad Selvi
set upa Google community/circle page in the near MODERATOR
future. Take care! ;

Both the forum and soliciting suggestions an
great ideas. My suggestion: Forum for Equity

i and Professionalism in TESOL
+

Nathanael

Hide comments A

Ali Fuad Selvi Wow, 1 love that name... That communicates
MOD 'OR exactly what we are about!

\What about establishing a Google+
community for the NNEST Community? That
way, we'll eliminate the borders and
boundaries batween the “local” and the
“global” can create a dialogue towards a

glocalized NNEST movement. What do you all
think?

Another type of support is the sharing of blog posts, reading materials, and

dnt
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5 S . .

were raised in this session (Figure 7). One posting shared was a blog post on the

race-based hiring practice in Korea, which suggests that change in way of
)

thinki
ng was needed and that teachers need to do something to alleviate the

situation. And the moderators believe that EVO is a key-player in supporting the

NNEST movement.

Figure 7: Participants’ End of Session Support

Michael

Week 5 ~ - Feb 12,2014

Aiden Yeh OWNER

Thgnks for sharing Michael. Some things are
quite difficult to change. Mindset is one of them

A

| just wrote this yesterday:

“Tentative thoughts (and more) on race-based hiring
practices in Korea” and while it is mostly about race |
think native speakerism is connected.
hitp://eltrantsreviewsreflections.wordpress.com/2014/
021 mentat ive-thoughts-and-more-on-race-in-hiring-
practices-in-korea/

014 +]

I feel like I cannot complain about the state of
things unless | fry to do something to try to
make things better. | am grateful to be a part of

) fi A A o H $
Tentative thoughts (and P e e g ot !

more) on race-based
hiring practices in Korea

eltrantsrev

ections.word

"Change” is never fast nor easy. But it can come.

Engaging in Professional Development

‘ Although self-determination emanates from the self (Deci & Ryan, 2004)
friends, family, and colleagues and social interaction with people also ;erve a’
catalysts in affecting the motivation to take part in teacher learning a (:
development activities. Social persuasion may occur during informal chgats )
ifeedjback from colleagues or mentors and experts/guest speakers who cou(llcrl
:;S‘l::spl ::T,};er to take action and try to engage in teacher professional
schannen-Moran, Woolfolk-Hoy, & Hoy, 1998). Indeed, learning

is a soci
: oc.1ally constructed process (Candy, 1991) where collaborative efforts and

o
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people, an online community of practice. X
Engaging in online teacher professional development is much more about

investing time and effort in professional development. It is about expanding ‘fhe
teachers® ability to share their experiences and what they know, receive
knowledge from others, their capacity for collaborating with oth.er t.eachers,
networking with like-minded people, and their passion for learning itself. It
brings with it a new sense of awareness about things they may hav.e never heard
before, new beliefs about teaching practices and work-related issues, and a
whole new way of being effective, competent, and empowered te'achers. -

The key concepts of teacher professional development chs'cussed in this
paper show how they were applied by EVO (as the prowder).an: the
participants. The type of professional development that EVO pr.oxflde- v-vas
informal in nature as it was not financially supported by an academic institution
and teachers participated in their own free will. The time they allocated
depended on their availability. Participants did not receive a score or grade to
show their performance ability, but rather participated autonm-nously b.y
constantly sharing their thoughts, opinions, reflections, and suggestlons.. Their
attendance and active participation were testaments of engagement to their own
professional development, which also showed an increase in knowledge and
awareness of the NNEST-related issues.

The organized and theme-structured EVO sessions and. the range of
participants, from moderators to attendees, show their mte'rnatlonal cov?rageé
The open access to readings, recordings of synchronous sessions, and archive o
shared materials and electronic discourse in chat areas allow teachers to engage

in their own continuous teacher professional development.

CONCLUSION o e ol
The TESOL NNEST Interest Section’s Electronic Village Online (

i i ht

Session, organized in collaboration with the CALL Interest Section, broug
] l . he

together nearly 100 participants from several continents around the world. T
: <, iriotial

aim was to create a virtual discussion platform designed to utilize multilingu

i i i of the
multicultural, and multinational perspectives to re-examine some
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movement), During the 5-week session, the participants, moderators, and guest

speakers suggested practical ways to rajse awareness about NNESTs/NNESs

issues, brainstormed ideas about members' roles during and beyond TESOL

convention(s), and offered suggestions on building and implementing

sustainable practices against unprofessional, discriminatory treatments of

NESTs/NNESTS in the process of hiring/at the workplace,

The EVO coordinators, moderators, guest speakers helped organized this
event and contributed their time and devotion to make this free professional
development possible and available to teachers worldwide. The teachers, both

NNESTs and NESTs, were mtrinsically motivated and self-determined

professionals who contributed largely to the success of the session. Those who

did not have the chance to follow the discussions and online sessions, primarily

due to other commitments and scheduling issues, could stil] peruse the materialg

online and access the recordings to the live sessions; the weblinks were posted

to the Google+ and wikj pages.
The NNEST issues brought up in this paper revealed the dilemma in
categorizing professionalism. And as Rudolph (2014) revealed during his live

session, how the industry looks and behaves toward ensuring professionalism

encompasses “linguistic, cultural, national, ethnic and gender-related privilege,
and yet limiting and/or eliminating those deemed unfit to “receive” such
privilege (such is embedded in the discourses of*native speakerism)”, He
believes that the NNEST movement is challenging “professionalism” that
creates factions (NNEST/NEST) wherein the teachers’ personal
professional knowledge and experiences have little or no

NNEST-EvVO supports the NNEST movement in eradicating fals

and
value at all.

€ assumptions
about native speakerism and helps promote awareness to all language teachers

{0 aim for qualifications, expertise and proficiency in language and content.

In conclusion, the EVO, without a doubt, provides educators with
OPportunities for professional development that go beyond institutional and
hational boundaries. Tt has proven to be an efficient way to connect
Professionals in the educational field and to weave those connections

Year-long in a more powerful network af 1ilba wcea 1 4
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1 ing hub for the ones who seek sustainable, ongoing professional
a learn

development (Yeh, et al, 2011).
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