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Whole-Spectrum and Diversified
Adult Learning

Hsiu-Chu Hsu”
Abstract

Learning is a mental activity that runs through an entire life span and is vital
as breathing. Using related literature, this article identifies the critical elements
that adult educators might incorporate to facilitate effective learning. A
preliminary web search finds that most Western professional teachers or trainers

have grounded their theoretical framework on the andragogical assumptions made
by Knowles (1990 ) . Synthesizing Knowles’s analysis of adult learner

characteristics, Billington’s research on learning environments that help adults
develop and grow, and Mezirow’s views on transformative learning and Freire’s
conscientization as exemplary approaches to effective learning, and adding Vella’s
critical teaching principles drawn from her long teaching experience, this article
emphasizes the significance of panoramic learning and concludes that five aspects
are critical in facilitating adult learning:

1. respecting adult learners, including valuing their experiences;

2. establishing equal and friendly relationships;

3. planning the sequence and methods of learning according to the

consideration of adults needs and characteristics;

4. providing diverse ways of learning and learning holistically; and
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5. exercising sufficient action and reflection in the process of

learning.

Keywords: adult learning, effective learning, wholistic learning, diverse

learning methods
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