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Background. objective, significance, and literature review

Background
In Taiwan, many student athletes who have talents in kinesthetic skills are frequently found unsuccessful

in English competence, which becomes a disadvantage when they need to communicate or interact with others
speaking English in international sports events. There is a need of English motivation and English
enhancement for national elite student athletes. Thus, since 2017 a national sport and training center has
initiated an English program which was collaborated with a technological university in Taiwan. There were six
English teachers involved, including three local teacher and three foreign teachers. Research suggests that
Task-Based Language Teaching (TBLT) may produce positive learning effects because it allows the language
learners to communicate about things they find meaningful. Due to the connection between the purposely
selected tasks in using language learning and the interests of the athletes, it is assumed that the student athletes
would be motivated to learn the language when the tasks are highly relevant to their expertise and social needs.
In this study. when planning the tasks, teachers are reminded to consider the multiple intelligences of the
athletes (discussed in project 1), of which bodily-kinesthetic intelligence, interpersonal intelligence, and
visual-spatial intelligence are expected to be more relevant to the learners under study. For example, tasks
emphasizing the athletes’ expertise, such as describing the process of practicing a specific sport kind will be
included. Also, cultural resources of the athletes will be recognized to design the tasks to value one’s personal
experiences or cultural background. Examples are tasks of verbally sharing the cultural and educational
background with each other in pair work or drawing a poster to discuss personal belief of success in group of
athletes doing similar sports in reaching the goal. Since such types of tasks aim to involve the student-athletes
or activate their experiences, they are expected be more meaningful to the student-athletes, who might in
consequence be more motivating to fulfill the task demands.

In spite of the potential of the task-based instruction in advancing learners’ language performance. Schart
(2008) reminds that task-based language pedagogy should be considered as a social situation, which includes
the perspective of teachers and students completing tasks in their particular learning context. This study aims
to analyze the experiences of four English teachers of different cultural backgrounds, who prepared and
adjusted the course materials and instructional strategy during initial challenges when using Task-based
Language Teaching (TBLT) in a culturally responsive and student- centered way.

Objective
The objective of the study is two-fold. The first is to understand what teaching experiences of the English
as a Foreign Language (EFL) teachers have when using the TBLT pedagogy to help the student athletes
learn English in Taiwan context. The other is to analyze the challenges and adjustments made by teachers
in enhancing the students’ English learning to meet the goals of TBLT. The research questions are:
What are teachers’ perspectives on task-based teaching and learning?
How do they integrate the task-based approach in teaching the students athletes and what are their
experiences?
3.  What challenges do they encounter in implementing TBLT and how they adjust it to make it work?

B

Significance

This study discusses the empirical application of TBLT from teachers” perspectives in a Sport English
classroom; emerging findings may shed light in identifying situated teaching strategies that can better facilitate
student athletes’ English learning in the future.

Literature Review
The reason for implementing a syllabus based upon a Task Based Language Teaching (TBLT)

pedagogical approach for learners with a basic proficiency in their target language is informed by the
successful results of other researchers in the language-teaching field. In a TBLT oriented classroom, “the
emphasis is on meaningful, holistic language practice, in which learners need to listen, read, speak, or write in

13



order to complete a challenge. The rationale for TBLT as a teaching approach is found in theories of language
acquisition that emphasize the central role in language learning of meaningful language use allied with
opportunities to notice ways in meanings are created through the target language™ (Adams, R. & Newton. J.,
2009, p.4). Simply put, if opportunities are matched with student enthusiasm then language learning can take
place in a positive classroom environment absent of pressure or power-distance dynamics from the instructor.
Observing and applying the findings of other researchers who have taught TBLT in the classroom before is a
key strategy behind a successful TBLT-based syllabus.

Achieving a positive outcome is incumbent on the instructor knowing how best to implement TBLT in
the classroom. After discussing the importance of undertaking classroom “needs analyses™ in order to
accurately determine the language learners’ proficiency levels and the most appropriate “target tasks™ for
ultimate improvement, Kris Van den Branden (2016) advocates a strategy of gradually introducing and
implementing new activities that scaffold in difficulty over the course of the semester. Explaining the nature of
this TBLT-based course material, he writes, “from the target tasks, a sequence of pedagogic tasks can be
derived. Pedagogic tasks are more or less detailed scenarios (‘workplans®) for classroom activity which
gradually present increasingly complex approximation of target tasks™ (Van den Branden. K., p.241).

Van den Branden reinforces the notion that TBLT should follow a three-stage model, “which consists of
pre-task activities, the actual task performance and post-task activities” (Van den Branden, K., p. 242). The
pre-task stage involves building the student towards the task through a series of cognitive and socio-emotional
preparations. The cognitive preparation involves triggering the learners’ recall concerning previous knowledge
of the language and experience undertaking similar activities. The socio-emotional stage involves the
instructor motivating their learners and sparking interest in the activity. The actual task performance involves
students working alone or in pairs and completing a pre-designed activity. At this time, the instructor should be
working in a support role with students that require assistance and responding to any inquiries they have with
encouragement and critical feedback. The instructor evaluates and reviews the performance of the learners
during the post-task stage, with intent being to find where students have improved since the last activity and to
probe where weaknesses still remain to be addressed. In our own instruction, we attempted to emulate this
three-stage model in our teachings.

One of the integral components of TBLT is the students’ ability to respond to “form-function™ questions
as the completion of the task requires a great deal of word accuracy and comprehension of vocabulary and
how it’s used. Passive acquisition of the target language occurs when students negotiate with each other about
how to complete a task-based activity. It is “through interaction word and vocabulary knowledge will be
reinforced and learners will gain better understanding of how to use the language accurately” (Celik, B., 2015,
p.6). Meaning-making is a crucial element as well, but in the context of proper TBLT instruction it is only
one building block. Van den Branden (p.240) writes “teachers and peers may react to a learner’s attempts at
meaning-making in all kinds of supportive ways, for instance by recasting a non-target-like utterance in richer,
more accurate, appropriate or adequate terms and in this way illustrating how the language works without
interrupting the flow of conversation.” Thus, instead of seeing form-function and meaning-making at odds
with one another, TBLT ascribes to the notion that they complement one another in helping the learner scaffold
and develop in their target language proficiency. David Nunan (2006, p.17) reinforces the notion that meaning
making and understanding form and function compliment one another within a TBLT context with his
observation that “a task is a piece of classroom work that involves learners in comprehending, manipulating,
producing or interacting in the target language while their attention is focused on mobilizing their grammatical
knowledge in order to express meaning, and in which the intention is to convey meaning rather than to
manipulate form. The task should also have a sense of completeness, being able to stand alone as a
communicative act in its own right with a beginning, a middle and an end.”

Michael H. Long (1985) lays out the goals of TBLT, which is “(i) identifying learners’ needs, (ii) defining
syllabus content, (iii) organizing language acquisition opportunities, (and) (iv) measuring student achievement”
(Long, M.H, p.89). The tasks differ from more linear instruction, because the tasks carry inherent meaning
and purpose for the students that they can personalize and internalize. Indeed, TBLT can be used to train
learners for specific jobs and fields beyond just basic language acquisition. Long (p.93) discusses how
role-playing tasks to mirror interactions in certain industries helps prepare learners for eventual work roles.
Long concludes that “the content of task-based language teaching is determined by a needs analysis of the
tasks someone must be able to perform satisfactorily in order to function in a particular field” (Long, M.H,
p.93-94). In the context of our instruction, we are using TBLT to train student-athletes for interaction with
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media and peers in sports-based competitions worldwide. The literature advocating for a TBLT approach
validates our application of it in our own classroom environment.
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2. FARFEREITTR CRAIMEFIERRR - I TAE B FAERARER -
Research method and procedures: methodology adopted, rationale for the methodology, anticipated
problems and means of resolution.

Research methodology
This study employs a qualitative methodology of a case study. The objective is to understand the attitudes

and behaviors of four teachers applying TBLT pedagogy for student athletes in the same school. A case refers
to “a bounded system” and a case study is to observe, explore and analyze the subjects and the actions in the
specifically bounded system (Smith, 1978). Due to the nature of case studies, it is especially useful to
understand the relationship between the subjects and the context. Through case studies, researchers can
explore and clarify the connotations and the contextual clues in the case. Merriam (1998) points out that case
studies have three unique features as being particularistic, descriptive and heuristic. Particularistic means case
studies focus on a particular situation, event, program or phenomenon, and this feature makes it especially
appropriate to solve everyday problems. The second feature of being descriptive indicates that case studies can
produce a rich, “thick™ description of the phenomenon under study, and this feature allows to portray the
multiple variables existing in the case. Heuristics means the report of case studies can help researchers get
insights about the process, understand the new meaning and extend the experiences. Thus, case analysis is
purposely selected for this study because it can meet the needs of the study. It allows to illuminate the
complex situations, action and interpretation in the teaching experiences of the teachers who apply TBLT in a
sports English classroom of a confined context.

As suggested by Yin (2003), this study is comprised of a variety of methods to obtain evidence for the
case under study, including in-depth interviews, class observations and the group reports of teachers’
community. As mentioned above, the respondents are four teachers, one local and three foreigners from the
USA, Canada, and Russia. Their teaching experiences vary from 5 to 20 years. A brief demographic
background of the teachers is described in Table 1.

It is scheduled to have 2 to 3 in-depth interviews for each teacher, lasting about 40-50 minutes each time.
All interviews will be digitally recorded and transcribed. A semi-constructional questioning guide will be
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developed for the in-depth interviews. The tentative questions are listed as below.

At the beginning
1. What are your principles about TBLT? How is it different from other teaching approach?
2. What tasks are arranged for the student athletes? What are the purposes?
3. How did you prepare to teach these students the tasks?

In the middle
4. Can you describe the first time that you met the student athletes? What was the process of your teaching?
How was the interaction?
What were the initial challenges in using TBLT to teach the student athletes? What were the causes?
6.  After the first class, what adjustments did you make? What was the outcome and what were the students’
responses?

wh

In the final week

Did you stick to TBLT principles until the end? Why or why not?

From a teacher’s point of view, how can TBLT be more effectively used for teaching student athletes?

What factors might affect the outcome in the context when applying TBLT pedagogy?

0. What suggestions would you like to give about TBLT to teach student athletes more effectively in the
future?

e e o)

Table 1 The profile of the participants

Experiences of teaching
No | Name | Gender Nationality | English in Taiwan/in other | Expertise
countries
1 Tl F Taiwanese | 18 years in Taiwan Business English, general English
2 T2 M American | 2 years in Taiwan, 6 years | TOEFL preparation, general
in South Korea, 2 years in | English, business English,
the USA intercultural competence and
cross-cultural communication,
creative writing, and other skills
related to teaching English as a
second language.
3 T3 I Canadian | 20 years in Taiwan Adult English/
ESP Specialized programs
4 T4 F Russian 12 years in Taiwan, 1 year | Second Language Learning,
in China Contrastive Pragmatics,
Cross-Cultural Communication,
Translation for Business Purposes

The class observations will be conducted at least three times for each teacher at the beginning, in the
middle and in the final week of the course. Observation journals will be written right after each observation.
In order to triangulate the data, teachers’ community meeting records will also be collected.

Meanwhile, to understand the outcome of the teaching approach in study, a questionnaire will be designed
to collect learners’ feedback on their perspectives to the teaching content, teaching approach, and tasks. Open
questions, such as describing the tasks they like most and giving suggestions and comments to the course, will
also be included. All questions will be written in Mandarin Chinese, the mother tongue of the student-athletes,
to increase comprehension for the respondents. It will be conducted at last week of the course to understand
the outcome of the using TBLT among these student-athletes. For research ethnics, all data will be handled
anonymously and students can choose not to join in the study.

After collecting the qualitative data, different data will be filed based on the pseudo-name, types, and
dates. Using QSR NVivo 9, the data collected from different sources will be analyzed to identify the concepts,
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which are further grouped into themes and subsequently categories to interpret the research findings obtained.
Moreover, data gathered from students’ survey will be analyzed with the SPSS software to generate a
statistically description on the learning results from the students’ view. This can be used to examine the TBLT
goals planned by the teachers with the actual learning outcome perceived by the students. Through the process,
a detailed description about the teachers” stories in applying TBLT in developing the student athletes” English
learning can be generated, which will be used to answer the research questions.

Anticipated problems and means of resolution

When conducting the study, some problems are anticipated. The first is about building trust between the
researchers and the prospective teacher informants. Some teachers may have concerns when an observer sits in
their class. Yet, since the researchers and the informants have known each other for some time, basic trust has
already existed. The researchers will also reassure that all data collected will be kept anonymous. Measures
will be taken to maintain their confidentiality. The second problem might be an observer effect. Both the
teachers and students might react or behave differently from what they usually do when they notice the
presence of the researcher in the class or they know they are being studied. To avoid the impact, the
researchers will ask the class teacher to inform the students in advance about the observation but also let them
know they only need to act naturally as usual. Besides, the researcher will arrive earlier and sit at the back
where is less noticeable and intrusive. Repeated observation probably can also minimize the effect. When both
the teachers and the students are more used to the presence of the researchers in class, the effect might be
avoided.

3. FEEIAAZTAFER BARRK -
Anticipated work items and results

The study is expected to complete the following results:

1. Provide a thorough description on the experiences of four teachers of different cultural background using
TBLT to teach student athletes English in a sports class in Taiwan. Since the analysis is based on the teachers’
perspectives, it will enhance our understanding about the challenges and problems faced and the actions taken
in the process. It would be insightful for other professionals or teachers who would like to apply the same
instructional approach in a similar context.

2. Very few empirical study of TBLT can be found among students with kinesthetic expertise. The

findings can enrich the TBLT literature by sharing the results from the teachers’ point of views to fill the gap.

In order to complete the mentioned results, the researchers will review some recent studies on TBLT and
reflect on how they contribute to the study in question. The researchers will further refine the questioning
guide for in-depth interviews and schedule the interviews and the observation with each teacher informants.
Then, data will be collected, transcribed, and analyzed. Finally, the researchers will summarize the study by
reporting the findings at the end.
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Gantt Chart for estimated progress

Name of Sub-project 2 @ Using Task-Based Instruction in Teaching Taiwanese Athlete Students
English: Teachers’ Experience

A 47 Month 10 |11 |12
T AR B 1A ABAMAISAATAIBAID AR |A |A

Work item January to December

15 i3
Note

Coordination between the
main project and
sub-projects.

Describe the background
and the motivation of the
study.

Clarify the research
questions

Write the research proposal
Review and analyze
literature

Develop the in-depth
interview questionnaire
guide and arrange the
interviews.

1%t in-depth interviews and
transcribe the data

2" in-depth interview and
transcribe the data

39 in-depth interview and
transcribe the data

4™ in-depth interview and
transcribe the data

Class observation and write
observation journals
Collect data from teachers’
research community
meeting reports

Analyze the data
Complete the research
project and write the final
report
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